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Foreword by Joan marston 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Childhood is a time of continuing growth and development, which is adversely affected by life-

limiting and chronic illness. 

Promoting normal childhood development within paediatric palliative care improves quality of 

life and develops self-esteem, improved communication and social skills, and the ability to 

express emotions through play, art, music and words.  

Children in palliative day care centres, in-patient units and home care programmes can all 

benefit from the use of this comprehensive handbook developed by Sue Boucher, both an 

expert in early childhood development, an established children’s author, and a member of the 

Paediatric Palliative Care Sub-Committee of HPCA. 

 

This Handbook is dedicated to the courageous and vulnerable children whose lives we are 

privileged to share within our hospice programmes. 

 
Joan Marston  
 
Paediatric Palliative Care Manager 
Hospice Palliative Care Association of South Africa 
August 2007 
  
This Handbook has been generously funded by the Diana, Princess of Wales Memorial Fund. 
Under its Palliative Care Initiative, the Diana, Princess of Wales Memorial Fund is committed 
to spending up to £10 million over five years (2007-2012) to promote the scale-up of palliative 
care in Africa and its integration into government health policies.  
 
The desired outcome of the initiative is that palliative care is accepted as an essential part of, 
and integrated into, the care and treatment of people with HIV/AIDS, cancer and other life-
limiting illnesses. 
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INTRODUCTION 
 
Anything that disrupts or restricts the normal social relationships in a family 
situation will critically endanger the development of a young child on all levels. 
 
Most of the children with whom you will come in contact in your day care 
centres and hospice programmes have suffered varying degrees of 
disruptions and restrictions to their normal family situations - either as a result 
of death, their own life-limiting illness or that of a parent or sibling, poor 
nutrition or simple poverty, making them seriously at risk for developmental 
delays in a number of areas.   
 
As care givers, you have the enormous responsibility and the wonderful 
opportunity to make a profound difference in the life and the development of 
each child whose life you touch. 
 
My task in developing this handbook is to provide you with as practical a 
resource as possible to do just that.  While I am aware that some of the ideas 
and suggestions may be beyond the financial resources of your community at 
this time, I have attempted to be practical while guiding you towards the ideal 
situation.   We need to strive to provide the very best early education for every 
young child in our country and on our continent.   
 
Never lose sight of the fact that what you are doing is of critical importance.  
You have been trusted with one of the greatest tasks of all – helping to lay the 
foundation on which the rest of a child’s life will stand… or fall.   For some 
children, the care giver will be the one, and perhaps the only, symbol of hope 
in his or her difficult life.   
 
Sue Boucher 
   

 
My grateful thanks to TANYA MARCH, a dietician, for her most valuable 
contribution on a healthy diet and menu planning for this Handbook. 
 
Contact details FOR ASSISTANCE:   

 
For assistance with the setting up of a child care programme or the running of a Day 
Care Centre you can email Sue Boucher at  sue@icpcn.co.za  or  phone her on her 
cell:  +27 (0)82 897 4420 
 
For any information with regard to nutrition you can email Tanya March at 
inkosinursery@ushomi.co.za  
 
For the H.P.C.A. representative, email Joan Marston at joan@hpca.co.za 

mailto:sue@icpcn.co.za�
mailto:inkosinursery@ushomi.co.za�
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TERMS AND DEFINITIONS  
 

Development refers to a series of gradual changes the child experiences from birth 

to adulthood.  Development will be affected by growth and maturity as well as factors 

in the environment such as health, social circumstances and nutrition. 

Developmental milestones are a set of skills or tasks that most children can do 

within a certain age range.  You can use milestones to check on how a child is 

developing.  Every child is unique and the actual age that each child reaches a 

milestone will vary quite a bit. 

Maturity is a process of development that depends mostly on inherited factors e.g. 

the order in which a child’s teeth appears.  There is very little you can do to make a 

child mature any faster. 

Physical Development involves the growth of the body and the changes that take 

place both internally (inside his body) and in the child’s ability to perform tasks. 

 

Motor skills are skills related to the child’s voluntary movements. (Those he can 

control) 

 
Large motor skills refers to the effective use of the whole body with parts working 

either together or on their own, such as when hopping, jumping, throwing, catching, 

hitting and balancing. 

 
Fine motor skills refers to the ability to control the small muscles of the body, 

including the eyes and the hands in order to carry out various tasks. 

 
Laterality is the inner awareness of the two sides of the body with the midline as a 

point of departure.  Dominance and awareness of direction develops from laterality 

and is essential for learning to read and write. 

 
Dominance is the preference given to one side of the body. 
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Direction awareness makes it possible for the child to see objects in relation to 

himself and its development depends on both maturity and experience. 

 
Crossing the midline is the ability to move the hands, feet and eyes from one side 

of the body to the other in one smooth movement.  It develops from laterality and the 

child’s body awareness and is very important for reading and writing, where the child 

continuously has to cross his own middle line. 

 

Cognitive development refers to the process of gaining knowledge and relates to 

thought processes and the development of language as well as intelligence. 

 

Perception refers to the meaning the brain gives to information it gets through the 

eyes, ears, nose, mouth and skin. 

 
Emotional Development An emotion is a complex condition which often involves 

the whole body, including the central nervous system, the intestines, and feelings 

such as fear, anger, joy, anxiety, sympathy and disgust.  The development of the 

child’s emotional experiences is very important as it will determine how he 

approaches everything in his world and the kind of relationships he will form.   

 

Social Development refers to the behaviour of the young child which is influenced 

by the presence of others.  It includes the bond formed between mother and child, 

relationships between himself and other people, imitation of the behaviour he 

observes, the development of gender role identity (behaving like a boy or a girl) as 

well as his moral development. 

 

Body image refers to the child’s personal knowledge concerning his own body.  The 

child gradually realises that he is separate from his mother, from other people and 

the physical objects around him.  His body image slowly becomes a self-image. 

 

Self image is the child’s opinion of his own body in terms of features such as 

attractiveness, manliness, femininity and health.  Self-image is an expression of who 

a person thinks he is, and not necessarily of who he really is. 
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Self-esteem refers to the fairly constant positive feelings a person has about himself.  

A child with self-esteem is certain about his value as a person and is generally 

satisfied with his physical, psychological and social qualities.  Good and poor self-

esteem is revealed through what the child says and how he behaves.   

 

Self-concept is a person’s view and evaluation of himself and includes the self-

image, self-esteem and self-accepting.  The forming of a self-concept is an ever-

changing process that develops through evaluating experiences in society and 

interactions with other people.  The child then categorises himself / herself as pretty, 

naughty, ugly, clever, etc.  A person’s self-concept is central to his life and refers to 

the complete “picture” he has of himself and the value he attaches to himself.   

 

Moral behaviour is the ability to distinguish right from wrong and to make decisions 

based on that knowledge. 
 
Norm is a standard pattern of behaviour that is considered normal in a society. 

 
Sensorimotor development is the development of motor functions (voluntary 

muscle activity) resulting from a response to the stimulation of the senses.    

 
Regression is when a child goes back to an earlier, less mature emotional or mental 

level. 
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Developmental milestones 

Developmental milestones are a set of skills or tasks that most 
children can do within a certain age range.  You can use milestones to 
check on how a child is developing.  Every child is unique and the actual 
age that each child reaches a milestone will vary quite a bit. 

Maturity is a process of development that depends mostly on inherited 
factors e.g. the order in which a child’s teeth appears.  There is very little 
you can do to make a child mature any faster. 

THE IMPORTANCE OF STIMULATION 

Stimulation cannot begin too early! 

Children learn from the way 

people treat them and from 

what they see, hear and 

experience as soon as they are 

born.   

Children are natural 

learners.  

Between birth and five years, 

and especially to three years, 

children grow and learn at the fastest rate of their lifetime so it is easy to 

see the enormous opportunity parents and those who care for young 

children have in these early years, to help shape children's learning 

before they start school. 
 

The stimulating interaction between the child and its physical and social 

surroundings is extremely important.  

 

 

 

 

 

Any disturbance or major disruption of the 
structure of social relationships, such as the 
family, can significantly affect the 
development of young children on all levels. 
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Children are stimulated by the everyday events of their environment: 

household activities, other children and pets.  Outdoor excursions also 

offer a high level 

of interest for a 

young child.  

For the very young, 

keep it simple.  

Activities like 

playing, listening to 

music, being read 

to, and talking with 

you are stimulation enough for most young children.  

 

CRITICAL LEARNING PERIODS 

Experts describe the existence of 

critical learning periods in the 

preschool child’s life.  

Very real chemical and physical 

changes take place in the brain 

during these critical learning 

periods. This is a time when a 

child will learn a new skill (such as 

language or reading) with very 

little effort.   All the previous skills 

needed have been learned and the child is ready and motivated to learn 

the new task or skill.  During this period the child’s visual, mental and 

motor systems are ready to be used and, if triggered by the environment, 

they will be used together most effectively for the learning of the skill or 

task.     

                      Brain stimulation for infants and 

young children is not that difficult to do.  

Touch, hearing, sight – all the infant’s senses 

can be stimulated by very simple methods such 

as talking, playing, holding and comforting the 

child, and meeting his physical and 

psychological needs. 

 

Remember…. 
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Many of the children you will encounter in your day care centres and 

hospice programmes will not have been exposed to the necessary 

conditions in their environment to make the most of these critical 

learning periods, causing them to have significant developmental delays.  

Some of these delays will be more obvious than others.   

 

What follows in this chapter are tables showing a selection of 

developmental milestones for a normal child from birth to six years as 

well as ways to stimulate the children in your care so that you can make 

the best use of these critical learning periods.  Use these charts and the 

checklists that follow in Chapter 2 to track the progress of all the children 

in your care to see if and where the delays may be.   
 
 

STAGES OF DEVELOPMENT 

All children must pass through a series of 

stages in their development towards 

becoming an adult.  For example a baby will 

first sit, crawl, walk and then learn to run.  

Remember that as a general rule, one stage 

cannot be reached without the child mastering the stage before.    

A lack of stimulation in the environment means that the 

learning of the skill is not triggered and the critical 

learning period passes.  This does not mean that the child 

will not be able to learn the skill at a later stage, just 

that it will be far more difficult for him than if he had 

been given the opportunity during the critical learning 

period. 
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PHYSICAL AND MOTOR DEVELOPMENT 

Physical Development involves the growth of the body and changes in 
its internal structure and performance. 
 
Motor skills are skills related to the child’s voluntary movements. 
 
Large motor skills refers to the effective use of the whole body with 
parts working either together or individually, such as when hopping, 
jumping, throwing, catching, hitting and balancing. 
 
Fine motor skills refers to the ability to control the small muscles of the 
body, including the eyes and the hands in order to carry out various 
tasks. 
 
Factors that will influence physical 

development   

Inherited factors    
The genetic make-up of the child will play an important role in his 

development, especially when it comes to his body size and appearance. 

Nutrition    
Good nutrition from birth is vital to the forming of bone structure and a 

healthy body.  Poor nutrition will affect the growth and 

motor skills of the child. 

 

Stimulation and care   
Loving care and affection as well as 

stimulation is needed for the normal growth and 

development of the young child.  

Environment    
Children need to be given the freedom and the opportunity to run, crawl, 

climb, hop, jump and use their developing strength and agility to explore 

their environment.  Spending regular supervised time in a safe but 

stimulating playground with swings, climbing frames, slides, ladders, a 



 - 13 - 

sand pit, etc. allows the young child to attain these physical milestones 

at the appropriate age. 

PHYSICAL AND MOTOR DEVELOPMENTAL MILESTONES 

Age Large Motor Milestones Fine motor Milestones 

6 
months 

Lifts head when on stomach 

Controls head and arm movements 

Rolls over 

Makes movements of excitement with body 

Grasps things 

Transfers objects from one hand to the 

other 

1 year 

Has control of legs and feet  

Stands holding on to things 

Moves around obstacles by side-stepping 

Waves goodbye 

Picks up things using thumb and fore-finger 

Can hold a cup to drink from 

Begins to eat without help 

Uncontrolled scribbling on paper 

18 
months 

Crawls up stairs  

Walks on his own 

Enjoys pushing or pulling toys 

Throws a large ball underhand 

Drinks from a cup with both hands 

Can feed himself with a spoon 

Makes lines on paper with a crayon 

Passes object from one hand  to the other  

2 years 

Runs but falls when turning a corner 

Can walk backwards 

Kicks  and throws a large ball 

Climbs steps with both feet on every step 

Uses feet to propel a riding / wheeled toy 

Capable of bowel and bladder control 

Climbs up on chair, turns and sits down 

Turns pages in a book one at a time 

Builds a tower of  6 blocks 

Puts small items into a container and takes 

them out again 

Can put objects together and take them 

apart 

Holds crayons in fist and scribbles on paper 

3 years 
Stands on one leg 

Goes up stairs with one foot on each step 

Can catch and throw a large ball 

Builds a tower of 10 cubes 

Begins to show hand dominance 

Can do large buttons and zips 

4 years 

Jumps up and down 

Goes down stairs one foot at a time 

Can pedal a tricycle 

Dresses and undresses with help 

Climbs trees and ladders 

Holds a crayon using a tripod grip  (thumb + 

2 fingers) 

Draws a circle and a cross 

Cuts paper in half with scissors 

Threads small wooden beads on a string 

5 years 

Skips 

Walks backwards 

Dresses and undresses alone 

Can run fast in a circle 

Copies a square and a triangle 

Catches a ball thrown from 1 metre away 

Can use a pencil to trace simple pictures 

Cuts on a line with scissors 

6 years 
Very active 

Can turn a somersault 

Jumps and hops forwards without falling 

Copies a diamond 

Can use a pencil to trace letters and 

numbers 

http://en.wikipedia.org/wiki/Rhombus�
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Balances on either foot for 10 seconds Cuts on an angled line with scissors 

 

PERCEPTUAL DEVELOPMENT 

Perception refers to the meaning the brain gives to information it gets 
through the eyes, ears, nose, mouth and skin. 

All the child’s senses begin to operate at birth but to ensure proper functioning 
it is essential that these senses be stimulated from birth.    

Vision: Although underdeveloped, the child’s sight already functions at 
birth.  Babies must always be given something stimulating to look at.  Use 
mobiles, toys, and brightly coloured posters and pictures to develop this 
sense.                                                                             

Hearing:  From birth, children can hear a wide variety of sounds.  It is best 
to expose babies to different sounds one at a time, in a calm environment.                            

Smell:  The child’s sense of smell is well developed at birth and it is 
believed that this sense initially helps him to recognise and bond with his 
mother.                             

Taste:  The taste buds are mature even before birth and a newborn baby 
can distinguish between and react to the four basic tastes of sweet, sour, 
bitter and salty.   

Touch:  This sense is very sensitive and the baby reacts to temperature 
and pain.  This sense also plays a major role in the child’s emotional 
development. 

PERCEPTUAL DEVELOPMENTAL MILESTONES 

Age Perceptual Milestones 

1 month Reacts to light by closing his eyes 
Prefers to watch moving objects 

4 months Turns his eyes in the direction of an object 
Reacts to different colours and show preference for some 

6 months 

Follows a dangling toy from side to side 
Eyes move together  
Turns head towards sounds and familiar voices 
Pays attention to music 
Shows likes and dislikes for certain foods 

1 year 
Drops toys and watches where they go 
Watches people and activities 
Points to objects 1-2 metres away 
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2 years Recognizes and expresses pain and its location 
Fits shapes into correctly shaped holes 

3 years Eye-hand movements are better coordinated 
4 years Can match colours that are the same and name a few of them 
5 years Identifies and names most colours 
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LANGUAGE DEVELOPMENT 
 

Language 
helps the 
child to form 
relationships with 
people and allows 
him to learn values 
and ways to behave.  
It allows him to express his own needs, his own ideas and his emotions 
and gives him the ability to explore his world as his questions are asked 
and answered.  It is the means by which he thinks and it is essential for 

the forming of concepts.   
 
Talk to the child all the time, tell him 
stories and read to him at every 
opportunity. Teach him songs and 
rhymes to help him internalise language 
structures. 
 

 

Factors that will influence language 

development  

Environment:  A child learns the language that is spoken in his 

environment, the language of his parents, guardians, care-givers, family 

and neighbours.   

Experience: This is one of the most important factors in acquiring 

language and speech.  Through language the child can know and 

experience whatever he comes into contact with.  If the child is not given 

the opportunity to practise speech he loses interest in doing so. 
Physical: Maturation of the speech organs is essential.  There is a 

direct link between motor development and learning to speak, as speech 

relies on muscle control.  A child who is not in good health and who has 

not had adequate nutrition is usually unmotivated to learn to talk. 

     Language is more than just a means of 
communication.  It is one of the most important 
social skills that a child will learn.  It is the 
medium of his play and the tool with which he 
orders his world.   
 

It’s a fact… 
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Motivation: Opportunities must be given for the child to talk to and 

exchange ideas with adults.  He must know that what he has to say is 
important and that he will be listened to. 

Language developmental milestones 

Age  Language Milestones 

6 months 

Makes sounds to draw attention 

Double syllable sounds such as 'mumum' and 'dada' 

Withdraws from an angry voice and smiles and coos at a friendly voice 

Cannot understand “No! or danger 

1 year 

Imitates sounds that are heard 

Babbles 2 or 3 words repeatedly 

Recognises own name 

Follows simple instructions e.g. “Come here.” 

18 
months 

Uses many understandable words (up to 50 words) 
Uses one word to convey a whole thought e,g, “me” for “give it to me” 

Can locate and point to familiar objects when asked to do so 

Enjoys songs and rhymes and tries to join in 

2 years 

Uses 50 to 300 words and learns new ones every day 

Refers to self as “me” or “I” e.g.  “Me want that.” 

Joins 2-3 words in sentences (Known as telegraphic speech i.e. uses only words that  

  have meaning e.g.  “Me go out”) 

Understands far more than they are able to express 

3 years 
Has a vocabulary of approximately 900 words and speaks in sentences 

Constantly asks questions and often talks to himself 

Can remember and sing simple rhymes and songs 

4 years 

Has a vocabulary of approximately 1500 words 

Uses the pronouns I, you and me correctly 

Will often talk aloud and explain what they are doing 

Asks even more questions than before 

Many babyish substitutions in speech e,g, “wif” for “with” or “dat” for “that” 

Can answer questions like “Whose?”  “How many?”  “Where?”  “Why?” 

Begins to correctly use the past tense of verbs e.g. “Mommy went to work.” 

5 years 

Has a vocabulary of approximately 2 000 words 

Fluent speech with few babyish substitutions  

Enjoys word play and making up silly words 

Can tell a familiar story while looking at a picture book 

Understands humour and enjoys hearing and telling jokes 

http://en.wikipedia.org/wiki/Babbling�
http://en.wikipedia.org/wiki/Word_%28linguistics%29�
http://en.wikipedia.org/wiki/Sentence_%28linguistics%29�
http://en.wikipedia.org/wiki/Question�
http://en.wikipedia.org/w/index.php?title=Infantile_substitution&action=edit�
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COGNITIVE DEVELOPMENT 
Cognitive development refers to the process of acquiring knowledge 
and relates to thought processes, the development of language as well 
as intelligence. 
 
The fulfilment of a child’s full intellectual potential relies mainly on the 

physical, social and emotional environment in which he finds himself and 

the adults who are prepared to help and support him in this process.   

 

Toys are of little value if an adult does not involve himself in playing with 

the child.  Toys made from disposable household items can be of as 

much value to the young child as those that cost a great deal of money.   
 

Constantly talking to the child and linking language to his play will 

enable him to think about his world and organise his thoughts.  

Encourage the child to be observant, to use all his senses, to ask 

questions and to solve problems.  
 

Factors that influence cognitive 

development 

Inherited intelligence influences the child’s ability to learn 

and think and the rate at which he reaches these milestones 

Stimulation and a stimulating environment are vital 

for the child to reach his full cognitive potential.  

6 years 

Has a vocabulary of approximately 2500 words,  has fluent speech and talks a lot 

Remembers and sings short poems, rhymes and songs 

Enjoys jokes and riddles with humour that is not very subtle 

Can listen to stories for extended length of time and sing short songs, and rhymes 

Research has shown that the easiest way to stimulate a 
child intellectually is through play. 

 

http://en.wikipedia.org/wiki/Fluency�
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Loving care and good nutrition 

are essential elements for the child to develop 

cognitive skills. 

Security and contentment  An 

unhappy or insecure child does not have the 

will  or the energy to focus on the development 

of cognitive skills. 
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Cognitive developmental milestones 

Age Cognitive Milestones 

6 months 

Drops things intentionally and repeatedly and watches where they go  

Imitates activities like playing a drum 

Is aware of own body and starts putting things offered in mouth 

Concentration develops and he examines objects more closely 

1 year 
Enjoys games where objects are hidden 

Begins to understand that a toy dog, a picture of a dog and a real dog are all “dogs” 

18 
months 

Discovers cause and effect e.g. If I hit the pot with the spoon it makes a loud noise 

Keen to explore and get to know about the things around him 

Carries out requests that use memory e.g. “Go to your room and fetch your teddy.” 

2 years 

Begins to understand what different things are for and what belongs together 

Will use an object for other than what it is intended e.g. will make car noises and push  

  a block on the floor 

Does simple classification based on one attribute e.g. separates toy cars from blocks 

Names objects in picture books and enjoys being read to  

3 years 

Likes to look at books and pretends to read 

Listens attentively to age-appropriate stories 

Can rote count to 10 but does not fully understand the values of the numbers 

Has a good memory 

Knows if he/she is a boy or a girl 

Begins imaginative play 

4 years 

Understands and names the sequence of daily events 

Learns to build simple puzzles (12 – 20 pieces) 

Can recognise missing parts from a picture or puzzle 

Understands what “most” means and begins to understand number values 

Plays complex fantasy games 

5 years 

Understands concept of same e.g. same shape, or same size 

Understands what money is for 

Eager to learn new things 

Understands “more” and “less” 

Understands “first”; “second” and “last” 

Can order objects e.g. from tallest to shortest 

Arrives at some understanding about death and dying  

Can recognise his own written name and some familiar words and letters 

6 years 
Can count objects correctly to 20 and recognises numerals 1 - 10 

Loves listening to stories and looking at picture books 

Knows letters of the alphabet and understands that they are used to form words 
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SOCIAL AND EMOTIONAL DEVELOPMENT 
 
Social Development refers to the behaviour of the young 
child which is influenced by the presence of others.  It includes the bond 
formed between mother and child, relationships between the child 
and other people, imitation of the behaviour he observes, the 
development of gender role identity (behaving like a boy or a girl) as 
well as his moral development. 
 

The very young child takes 

only a passing interest in other 

children, but by the age of 

three he will enjoy playing in 

the presence of other children.   

Only children who feel  safe 

and secure will have the 

courage to participate in social 

relationships.  

 

When children socialise and play 

with one another they can be 

made aware of the needs of 

others and develop empathy. 

      
 

       Only children who feel  

safe and secure will have the 

courage to participate in 

social relationships.  

 

It’s a fact… 
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Emotional Development  
An emotion is a complex condition which 
involves the whole body, including the 
central nervous system, the intestines, 
and feelings such as fear, anger, joy, 
anxiety, sympathy and disgust.  The 
development of the child’s emotional 
experiences is very important as it will 
determine how he approaches 
everything in his world and the kind of 
relationships he will form.   
 

 

The development of the child’s emotional experiences decides how 

he involves himself in his world; how he sees and gives meaning to 

his world and the quality of the relationships he forms.   

 

The child should feel completely safe and should constantly be in the 

presence of an adult with whom he has 

developed a relationship of trust.  The 

adult needs to show affection towards the 

child and allow him to express his 

opinions without being criticised or teased.  

A caring adult will give him the 

opportunity to make decisions and teach 

him to accept the consequences of his 

choices.   

One of the key factors in a child’s 

emotional stability is how he feels about 

himself.   Through play the young child learns to express himself and 

understand his emotions as well as offering an outlet for his 

frustrations. 
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EMOTIONAL AND SOCIAL DEVELOPMENTAL 

Milestones 

Age Emotional Milestones Social Milestones 

6 
months 

Shows delight and distress  

Smiles at a face 

Enjoys being cuddled 

Recognizes mother   

Distinguishes between familiar   

  people and strangers 

1 year 

Has developed emotional attachment to  

  mother and protests separation from her 

Displays anger 

Gives affection 

Often shy with strangers 

Plays “peek-a-boo” games 

Waves good-bye 

Gives and takes objects 

Interested in his own image in the  

  mirror 

18 
months 

Very dependent behaviour 

Very upset when separated from mother 

May develop a fear of bathing 

Often does the opposite of what he is 

told to do 
 

2 years 

Has temper tantrums 

Resentment towards new baby 

May have blanket or stuffed toy for comfort 

Defiant and shouts “No!” a lot 

Likes people but still very egocentric 

Has difficulty sharing  

Plays alongside other children, not with  

  them 

3 years 

Has developed a sense of humour and 

enjoys playing tricks 

Affectionate toward parents / care givers 

Temper tantrums may continue 

Begins to share and be less selfish 

May show interest in specific friends 

Starts to project his own experiences on  

  dolls and other fantasy toys 

4 years 

Fear of dark may surface 

Begins to gain some self-control and use  

  language rather than tantrums to express  

  anger 

Likes to make people laugh 

Intense curiosity & interest in other  

  children's bodies 

Can play in a group  

Begins to take turns 

Begins to identify with same-sex 

  parent and imitates him/her 

5 years 

Understands responsibility and guilt 

Feels pride in things he has done 

Failure makes him frustrated 
 

Prefers to play with other children  

May tease other children & name-calling 

May have a “best” friend 

Becomes competitive and fights occur 

Prefers gender-appropriate activities 

6 years 
Continues to gain self-control Plays in a group where there is a division  

  of roles and sharing of common goals  

Prefers some children over others and  
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MORAL AND NORMATIVE DEVELOPMENT 
A norm is a standard pattern of behaviour that is considered normal 
in a society. 

 

A child is not born with a sense of 
what is right and wrong.  It is the 

task and the responsibility of 

parents and care givers to educate 

children on what is good or bad and 

what is valuable and what is not.   
 

Young children use rules as 

guidelines for acceptable behaviour and believe that the breaking of 

rules should be punished.   

 

MORAL AND NORMATIVE DEVELOPMENTAL 

MILESTONES 

  groups can become exclusive  

Can be very generous and caring 

Age Moral and Normative Milestones 

Birth –  
2 years 

Lack of moral judgement and control 
The child learns right and wrong mostly from the result of pain or 
pleasure 
The child accepts norms without questioning 

2-3 
years 

Punishment and reward begin to play an important role in the 
development of norms 
The child trusts parents / care givers fully for moral judgement and the 
setting of norms 

3–5 
years 

The child is controlled morally by rules set by adults 
Moral behaviour is aimed mainly at avoiding punishment 
He understands that his behaviour can please or displease adults and 
begins to behave accordingly.   
He reasons that he can misbehave as long as the adult can’t see him! 
He begins to form a better idea of what is “right” and “wrong” from the  
example set by his parents and care givers 



 - 25 - 

 

His conduct is less impulsive 

5-7 
years 

He begins to differentiate between “good” and “bad” 
He becomes aware of guilt and learns to apologise for bad behaviour 
He develops a reasonable sense of responsibility, independence and 
manners 
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SPIRITUAL AND RELIGIOUS 
DEVELOPMENT 

 
Faith encourages people to explore and understand the meaning of life.   
Children cannot acquire faith on their own, but given the appropriate 
encouragement from their care givers, they will begin to give meaning to 
what they see and experience in the world 
through a religious belief system.  This belief 
system can offer an “anchor” in an uncertain 
world and give them some peace of mind. 
 

Very young children need to feel 

safe 

and 

secure 

and should only be exposed to 

religious stories that have a 

happy ending and ones that 

emphasise love, kindness, 

generosity and strengthen their understanding of right and wrong.  They 

should not be told stories about guilt and punishment for sins.  Many 

aspects of religion may be difficult for the young child to grasp so it is 

important to constantly reassure the child that he is loved by his Creator. 

Unconditional love and acceptance for the child as an individual is 

the basis for all successful spiritual and religious education. 

SPIRITUAL DEVELOPMENTAL MILESTONES 
Age Spiritual Milestones 
Birth –  
2 years 

Pre-religious 
Bible stories and church services are of little value to the child 

2 -3 years Cannot respond to the message of any religion, but responds to the love 
that he experiences from those who tell hiim about God 

3–5 years 

The child defines God in human terms (e.g. Like his dad, only stronger & 
more powerful) 
Begins to listen to stories from scriptures but does not relate them to 
real life 
Begins to pray – prayers are egocentric and concrete e.g. prays about 
personal situation, family members, his toys, food, etc. 

                    A child can only learn 
about the unconditional love and 
compassion of God if he has 
experienced unconditional love and 
compassion from a parent or care 
giver.   When an adult disappoints 
or harms the child, his spiritual 
development receives a setback.   
 
 

Remember…. 
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5- 7 years 
Responds to Bible stories with less emotion and more thinking 
Prayers become less about himself and his own needs and start to 
include others 
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DEVELOPMENTAL CHECKLISTS 
 

Use the following checklists to help you determine any delays in normal 

development for specific children and to chart their progress over a 

number of months.  If you have access to a photocopier, make copies of 

the appropriate checklists for each child and keep them in a file for easy 

reference.  As the child grows and matures, add the next suitable 

checklist to the file.   

 

Assess each child according to their age to see if and where the delays 

are.  Use the checklist closest in age to the child you are testing   

 

If the child has reached less than half of the milestones on that checklist, 

use the previous checklist for that child.  In this way you can use the 

results to find out how severe the delays are and as a guide in the 

planning of your daily and weekly programmes.  You can also use them 

to decide whether you need to call in the help and services of a 

professional such as a psychologist, a speech therapist or an 

occupational therapist.   

 

The checklists will direct you to the areas that need to be worked on and 

stimulated for each child or for groups of children.  Repeat the tests 

every  2 - 3 months to see if there has been any improvement. 

TO MAKE THE ASSESSMENT MORE ACCURATE AND 

INFORMATIVE YOU MAY WISH TO USE THESE MARKS AS A CODE 
 

Does 
it well 

Can do 
it but 
not well 

Almost 
able to 
do it 

Cannot 
not do 
it at all 
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CHECKLIST FOR A CHILD AGED BIRTH - 

Two MONTHS  
CHILD’S NAME: ____________________________  D.O.B. __________________ 
Important background information that could affect results:________________________ 

___________________________________________________________________ 

___________________________________________________________________ 
 
 Action Date: Date: Date: 

B
irt

h 

Sucking reflex – sucks on anything placed in mouth    

Rooting reflex – opens mouth and turns head towards the 
side his cheek is stroked 

   

Startle reflex – splays arms and hands in response to loud 
noises or unexpected movements then brings them in to 
chest 

   

Step reflex: When baby is held upright with feet touching a 
firm surface, will make little stepping movements forward 

   

Grasp reflex: Grasps anything placed in his hand, clenches it 
briefly, then just lets go 

   

Responds positively to comforting actions and cries loudly 
during painful activity 

   

Makes eye contact or stares at object for 5-10 seconds    

O
ne

  m
on

th
 

Lifts head when lying on tummy    

Moves head from side to side    

Brings hands to face    

Stares at faces     

Blinks at bright lights    

Responds to sounds    

Tw
o 

 m
on

th
s 

Vocalizes: gurgles and coos    

Reflexes fade and replaced by voluntary movements    

Holds head up for short periods    

Follows objects with eyes across field of vision     

Turns head and eyes towards an interesting sound    

Stares at own image in a mirror    

Tries to push at a dangling toy.     

Notices own hands    
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CHECKLIST FOR A CHILD AGED APPROX. 

three MONTHS  
CHILD’S NAME: ____________________________  D.O.B. __________________ 
Important background information that could affect results:________________________ 

___________________________________________________________________ 

___________________________________________________________________ 
 
 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 

Raises head and chest when lying on tummy and can support 
upper body with arms 

   

 Kicks legs and moves arms about when lying on back    

 Pushes down with legs when placed on a hard surface    

Can sit with support    

Fi
ne

 
m

ot
or

  Opens and shuts hands and can shake a rattle    

 Can bring hands together    

P
er

ce
pt

ua
l 

Can follow a moving object with eyes    

Recognises familiar faces and objects at a distance    

Beginning to use hands and eyes in a co-ordinated manner    

Turns head towards the direction of a sound    

Recognises familiar voices     

La
ng

ua
ge

 Coos and gurgles with vowel sounds "ah, eh, oh" in response 
to what he sees, hears and feels  

   

Likes to babble and make up sounds    

May be able to imitate some vowel sounds    

C
og

ni
tiv

e Shows anticipation of regular activity like bathing and feeding    

Knows the difference between parents/caregivers and 
strangers 

   

Explores objects with mouth    

S
oc

ia
l &

 E
m

ot
io

na
l Beginning to develop a social smile    

Enjoys playing with people and may cry when playing stops    

Imitates movements and facial expressions    

Will laugh when tickled    
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CHECKLIST FOR A CHILD AGED APPROX. 

SIX MONTHS  
CHILD’S NAME: ____________________________  D.O.B. __________________ 
Important background information that could affect results:________________________ 

___________________________________________________________________ 

___________________________________________________________________ 
 
 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 Lifts head when on stomach and wriggles forward    

Controls head and arm movements    

Sits    

Fi
ne

 
m

ot
or

 Grasps things    

Transfers objects from one hand to the other    

P
er

ce
pt

ua
l 

Follows dangling toy from side to side    

Eyes move together  when following a moving object    

Turns head towards sounds and familiar voices    

Pays attention to music    

La
ng

ua
ge

 Makes sounds to draw attention    

Makes double syllable sounds such as 'mumum' and 'dada'    

Smiles and coos at a friendly voice    

C
og

ni
tiv

e 

Watches where dropped items go    

Imitates simple activities    

Puts things offered in mouth    

Examines objects closely    

S
oc

ia
l &

 E
m

ot
io

na
l Shows delight and distress     

Smiles at a face    

Enjoys being cuddled    

Recognizes mother  or caregivers    

Distinguishes between familiar  people and strangers    
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CHECKLIST FOR A CHILD AGED APPROX. 

nine MONTHS 
CHILD’S NAME: ____________________________  D.O.B. __________________ 
Important background information that could affect results:________________________ 

___________________________________________________________________ 

___________________________________________________________________ 
 
 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 Starting to crawl / Can crawl     

Can sit upright without support    

Gets up on hands and feet and rocks or lunges forwards    

Can stand while holding on to something    

Fi
ne

 m
ot

or
 Passes objects from hand to hand    

Manipulates objects with hands e.g. bangs cups    

Can pick up small objects using finger and thumb    

P
er

ce
pt

ua
l Looks for dropped objects    

Close inspection of smaller objects    

Is good at imitating heard sounds and begins to imitate words    

La
ng

ua
ge

 Beginning to show an understanding of common words    

Makes two syllable sounds and may use words like “mama”    

Responds to own name and familiar words    

C
og

ni
tiv

e 

Shows an understanding of language e.g. Will wave goodbye 
when asked, if this has been taught 

   

Turns head away when finished eating    

Can work out how to get something that is out of reach    

Eagerly explores his world using his hands and his mouth    

S
oc

ia
l &

 E
m

ot
io

na
l Wary or afraid of strangers    

Emergence of self – distinct personality traits become 
obvious 

   

Cries when caregiver leaves him    

Shows affection to parents and/or caregivers    
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CHECKLIST FOR A CHILD AGED 
APPROXIMATELY 1 YEAR  

CHILD’S NAME: ____________________________  D.O.B. __________________ 

Important background information that could affect results:________________________ 
___________________________________________________________________ 

 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 Has control over legs and feet    

Can stand holding on to something     

Moves around obstacles by side-stepping    

Waves goodbye    

Fi
ne

 m
ot

or
 

Picks up things using thumb and fore-finger    

Can hold a cup to drink from    

Starting to eat without help    

Makes uncontrolled scribbles on paper    

P
er

ce
pt

ua
l 

Drops toys and watches where they go    

Watches people and activities    

Sees and points to objects 1-2 metres away    

Shows preferences and dislikes for certain foods    

La
ng

ua
ge

 Babbles repeatedly and Imitates sounds that are heard    

Recognises  and says his/her own name and animal sounds    

Follows simple instructions like “Come here”    

C
og

ni
tiv

e 

Looks to see where you hide an object    

Can recognise pictures of known objects in books    

Understands simple questions e.g. “Where’s your nose?”    

Shakes his/her head for “No!”    

S
oc

ia
l &

 E
m

ot
io

na
l Cries when separated from mother / prime caregiver    

Displays anger    

Is loving and affectionate    

Gives away and accepts objects    
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Interested in his/her own image in a mirror    

CHECKLIST FOR A  CHILD AGED APPROX. 
18 MONTHS  

 
CHILD’S NAME: ____________________________  D.O.B. __________________ 
 
Important background information that could affect results:____________________ 

___________________________________________________________________ 
___________________________________________________________________ 
 

 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 Walks on his own    

Can push and pull wheeled toys    

Throws a large ball underhand    

Crawls up stairs    

Fi
ne

 m
ot

or
 

Drinks from a cup with both hands    

Can feed himself/herself with a spoon    

Makes lines on paper with a crayon    

Passes object from one hand  to the other when offered a 
second object 

   

Can turn the pages of a book    

P
er

ce
pt

ua
l Enjoys looking at pictures in books    

Responds to music and singing    

La
ng

ua
ge

 Uses many understandable words (up to 50 words)    

Enjoys songs and rhymes and tries to join in    

Can locate and point to familiar objects when asked to do so    

C
og

ni
tiv

e Keen to explore and know about the things around him/her    

Can carry out a request that uses memory e.g. “Go to the 
kitchen and fetch a spoon.” 

   

Understands cause and effect : To test this you can ask 
him/her to make a loud noise with a toy or his body 

   

S
oc

ia
l &

 
E

m
ot

io
na

l Very dependent behaviour    

Gets upset when separated from mother or prime caregiver    

Likes to do the opposite of what he/she is told to do    
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CHECKLIST FOR A CHILD AGED 
APPROXIMATELY 2 YEARS  

 
CHILD’S NAME: ____________________________  D.O.B. __________________ 

Important background information that could affect results:________________________ 
___________________________________________________________________ 

 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 

Runs     

Jumps with both feet together    

Can walk backwards    

Can kick and throw a large ball    

Can climb up and down steps with both feet on every step    

Can use feet to ride on and move a wheeled toy    

Has control over his/her bowel and bladder    

Can climb up on a chair, turn and sit down    

Fi
ne

 m
ot

or
 

Can build a tower of 6 blocks    

Holds crayon or paintbrush and makes controlled movements    

Can put small objects in a container and take them out again    

Can feed himself/herself    

P
er

ce
pt

ua
l Fits a shape into the same shaped hole    

Responds to and can locate pain    

La
ng

ua
ge

 Uses 50 to 300 words and learns new ones every day    

Understands far more than he/she is able to express    

Joins 2-3 words in sentences e.g. “Me go outside.”    

C
og

ni
tiv

e 

Understands what things are for and what belongs together    

Does simple classification based on one attribute e.g. 

separates toy cars from blocks 
   

Names objects in picture books and enjoys being read to    

S
oc

ia
l 

&
 

E
m

ot
io l Has temper tantrums    

Likes to be around people    

http://en.wikipedia.org/wiki/Word_%28linguistics%29�
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Plays alongside other children    

 
CHECKLIST FOR A CHILD AGED 

APPROXIMATELY 3 YEARS 
 
CHILD’S NAME: ____________________________  D.O.B. __________________ 
 
Important background information that could affect results:________________________ 
___________________________________________________________________ 
 
 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 Stands on one leg for about 6 seconds    

Goes up stairs with one foot on each step    

Stands up from a kneeling position without using his/her 
hands 

   

Can catch and throw a large ball without losing balance    

Fi
ne

 m
ot

or
 

Builds a tower of 10 blocks    

Can do up buttons and thread 6 large beads onto a string    

Can copy straight lines and a cross     

Holds crayons between his/her thumb and fingers    

P
er

ce
pt

ua
l Can distinguish between and match various shapes    

Can distinguish between and match different colours    

La
ng

ua
ge

 Speaks in complete sentences    

Can remember and sing simple songs and rhymes     

Listens attentively to stories appropriate to his/her age    

C
og

ni
tiv

e 

Can count to 10     

Has a good memory    

Likes to look at books    

Knows if he/she is a boy or a girl    

Participates in imaginative / fantasy play    

S
oc

ia
l 

&
 

E
m

ot
io l Has a sense of humour and enjoys playing tricks    

Affectionate toward parents / caregivers    
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Beginning to share and be less selfish    

Fantasy play reflects his/her own experiences    
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CHECKLIST FOR A CHILD AGED 
APPROXIMATELY 4 YEARS 

 
CHILD’S NAME: ____________________________  D.O.B. ____________________ 
 

Important background information that could affect results:________________________ 
___________________________________________________________________ 
___________________________________________________________________ 

 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 

Jumps up and down    

Dresses and undresses with help    

Goes down stairs one foot at a time    

Climbs trees and ladders    

Can pedal a tricycle    

Fi
ne

 m
ot

or
 

Holds a crayon using a tripod grip  (thumb + 2 fingers)    

Cuts paper in half with scissors    

Threads 12 small beads on a string    

Can model with playdough and clay    

Can draw a recognisable figure of a man    

P
er

ce
pt

ua
l Can build a 12 -24 piece puzzle    

Can name 4 or more colours    

La
ng

ua
ge

 Uses the pronouns I, you and me correctly    

Can answer questions like “Whose?”  “Where?”  “Why?”    

Uses the past tense of verbs e.g. “Mommy went to work.”    

C
og

ni
tiv

e 

Understands and names the sequence of daily events    

Understands the value of the lower numbers e.g.    
3  =     

   

Can name parts missing from a picture or a puzzle    

Understands what “most” means     

S
oc

ia
l 

&
 

E
m

ot
io l Plays complex fantasy games    

Can play co-operatively in a group    
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Is willing to take turns with toys    
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CHECKLIST FOR A CHILD AGED 
APPROXIMATELY 5 YEARS  

 
CHILD’S NAME: ____________________________  D.O.B. __________________ 

Important background information that could affect results_________________________ 
___________________________________________________________________ 
 
 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 Can run fast in a circle    

Walks backwards    

Dresses and undresses without adult assistance    

Fi
ne

 m
ot

or
 

Copies a square and a triangle    

Can use a pencil to trace simple pictures    

Catches a ball thrown from 1 metre away    

Cuts on a line with scissors    

P
er

ce
p-

 
tu

al
 Can build a puzzle with 24 – 36 pieces    

Can name most of the more common colours    

La
ng

ua
ge

 Uses fluent speech     

Can tell a familiar story while looking at a picture book    

Understands humour and enjoys hearing and telling jokes    

C
og

ni
tiv

e 

Is eager to learn new things    

Understands concept of same e.g. same shape, or same 
size 

   

Understands “first”; “second” and “last”    

Reads his own name and some familiar words / letters    

Understands what money is for    

Understands “more” and “less”    

Can order objects e.g. from tallest to shortest    

S
oc

ia
l &

 
E

m
ot

io
na

l Has a “best” friend    

Is competitive – i.e. likes to do well in a contest situation    

Shows pride in his / her accomplishments    
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Prefers to play gender related games (e.g. boys play with 
cars) 

   

CHECKLIST FOR A CHILD AGED 
APPROXIMATELY 6 YEARS 

 
CHILD’S NAME: ____________________________  D.O.B. __________________ 

Important background information that could affect results:________________________ 
___________________________________________________________________ 
___________________________________________________________________ 
 
 Action Date: Date: Date: 

La
rg

e 
m

ot
or

 Can skip and gallop    

Can turn a somersault    

Jumps and hops forward without falling    

Can balance on either foot for 10 seconds    

Fi
ne

 m
ot

or
 Copies a diamond    

Cuts on an angled or curved line with scissors    

Can use a pencil to trace and copy letters and numbers    

P
er

ce
pt

ua
l Can distinguish small differences in shapes      

Can distinguish differences in the orientation of a letter   
e.g.  between p, b, q and d    or    f and t    

   

La
ng

ua
ge

 

Speech is fluent and he / she has a large vocabulary    

Understands and enjoys simple jokes and riddles    

Remembers short rhymes and can sing familiar songs    

Can listen to age appropriate stories for  20 - 30 minutes    

C
og

ni
tiv

e 

Rote counts to 20    

Knows numerals and number values from 1 - 10    

Recognises letters of the alphabet (especially in his/her 
name) 

   

Shows an interest in learning to read    

S
oc

ia
l &

 
E

m
ot

io
na

l Takes a role in group play and co-operates within the group    

Knows how to be generous and caring    

Can feel some empathy for other children    

 

http://en.wikipedia.org/wiki/Rhombus�
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Stimulating CHILDREN WITH 
DISABILITIES 

 

A number of the children that will pass through your Day Care Centres 
have one or multiple disabilities.  While these children have the same 
needs as all the other children, they also have very specific needs and 
care givers should be aware of how to make the lives of these children 
more fulfilling and stimulating.  Care givers also need to know how to 
recognise children who may not have an obvious disability, such as a 
slight hearing loss or poor vision.  Every child has the right to be 
respected, stimulated and given the opportunity to reach his or her full 
potential. The care giver must offer these children her help whenever it 
is needed, while constantly encouraging the child to become more 
independent.  But most important of all is the positive attitude with which 
the care giver approaches each disabled child.  More than anything else, 
they need to be surrounded by people who believe in them. 
  

HELPING A CHILD WITH A HEARING 

DISABILITY 

You should suspect a child has a hearing loss if the child… 
….does not respond to his name being called if he cannot see the        
     person calling him 
….does not speak as well as others his age and uses the wrong  
     sounds in some words 
….looks closely at a person’s face when he is being spoken to 
….sits close to the TV or the radio 
….suffers from frequent colds, coughs and ear infections.  Look  
     out for liquid seeping out of his ear 
….talks loudly but not very clearly 

 
When a child has a severe hearing loss, the greatest problem that he 

faces is a feeling of being isolated and on his own.  Because he cannot 

hear what is going on, he seems unresponsive and the children will tend 

to ignore him and not include him in their games.  Care givers need to 

When a child has a loss of hearing as a result of illness or infection, 
he can often be called “naughty” or find himself in trouble for “not 
listening”.   Remember that a young child will not realise that his 
hearing is not good.  He considers what he hears to be completely 
normal so a care giver must try to look out for signs of a hearing loss.   
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encourage other children to include the hearing impaired child in their 

games and teach them how to communicate with him through gestures 

and talking loudly.  

Here are some ideas for helping the hearing disabled child: 

o Talk clearly to the child and make sure he can see your face 
o Tap the child on the shoulder to get his attention 
o Use colourful pictures in books and actual objects to help develop 

the child’s vocabulary.  Repeat new words often and clearly. 
o Try to communicate as much as possible so the child does not feel 

isolated.  Draw pictures to show what you mean. 
o Play games that require blowing and breath control, like blowing 

bubbles or blowing a feather.  This will help with his speech. 
o Let the child bang a drum loudly, play instruments near to his ears 

and let him sit close to the TV or the radio. 
 

Helping the child with a sight 

disability 

You should suspect a child has a loss of sight if the child… 
….often complains of headaches or itchy eyes 
….seems clumsy and often stumbles and falls 
….finds it difficult to catch balls when playing 
….uses his hands and feet to feel where he is going 
….tilts his head to the side when he looks at things 
….holds things close to his face to look at them 
 
If a child cannot see at all, he will have very specific needs and will not 
be able to learn in the same manner as other children.  If the child has a 
sight disability, the care giver can help by: 
 

o Making sure he sits close to you when you are telling or reading a 
story so you can show him the pictures close up. 

o Finding puppets, toys and objects related to the stories you tell so 
the child can touch them while you talk. 

o Encouraging him to find out more about objects by touch and 
smell.  Put essences into play dough to give it a strong smell. 

o Using food boxes and cartons that fit into one another for him to 
feel and understand big and small; bigger and smaller. 

o Encouraging him to play with toys in the sand and water trays so 
he learns about textures, volume and capacity. 

o Gluing different textures onto blocks and letting him guess what 
they are by touching them. 
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o Cutting the letters of his name out of sandpaper and letting him 
feel the shape of them. 

o Helping him to climb and balance and explore the outdoor 
equipment and the garden.  Talk to him all the time and tell him 
what is happening. 

o Put tyres in the ground around the swings so he does not walk in 
front of them or behind them and get hurt. 
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Helping the child with a physical 

disability 

There are a number of 

different disabilities, such as 

Cerebral Palsy, which can 

affect children and affect 

different body parts such as 

their arms or their legs, or 

both.  These children may 

have arms and legs which are 

misshapen and weak or do not work.  They may need crutches or a 

wheelchair.   It is very important to remember that when a child has a 

physical disability, it does not necessarily mean that he also has a 

severe learning disability.  Each child will have different abilities and 

different needs so the care giver must try to work with whatever the child 

can do.  Here are some ideas: 

o If he can move his hands, give him activities to develop these 
muscles as much as possible such as picking up beads, threading, 
etc.  Glue pieces of dowel onto wooden puzzle pieces to help him 
pick them up and put them in. 

o Have a shape bucket where shapes must be posted into the 
correctly shaped hole. 

o If he can move his legs a little, encourage him to kick and push 
against your hands.   

o Allow him to express himself through creative activities, making 
sure that he is able to get to the paint and the crayons without 
becoming frustrated.   

o Look for and buy books that have pictures of disabled children in 
them and read these to the child.  Leave them in the book corner 
for the other children to look at.     

o As far as possible, include the disabled child in all the games and 
activities, making allowances for the disability.  Encourage the 
other children to include him in their games as well. 

o Make sure the child is moved regularly and that he has something 
stimulating to look at.  Don’t put him in the same place every day. 
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o Try to get a swing made which will support children who are 
physically disabled so they can experience swinging as well. 

o Talk to the child and read to him as much as possible. 
Helping the child with a severe 

learning disability 

If the child behaves like children who are much younger, 
he may have a severe learning disability.  This disability 
will affect the way in which the child learns new 
concepts, language and norms, and he will need help 
and support his entire life. 
A child with a severe learning disability… 

….often grinds his teeth and dribbles 
….lies and watches his hands more than most babies 
….has a high pitched cry that is different to other babies 
….is not very interested in people or what is going on around him 
….does not play as much as other children and will often repeat actions 
….does not develop language as well as other children  
….cannot think in a logical manner 
….still puts objects in his mouth at 2 and 3 years 
 

Here are some ways in which a care giver can help a child who has a 

mild or severe learning disability: 

o Find a toy that the child enjoys playing with and make sure it is 
always available for him. 

o Sing songs with actions and encourage him to join in 
o Find puzzles that are for younger children and help him to build 

them 
o Give him lots of praise and encouragement for each of his  

accomplishments, no matter how small they may seem 
o If he has no physical disabilities, encourage him to run and climb 

and use his energy outdoors.  Build obstacle courses for him to 
negotiate. 

o Give him simple instructions that do not have many words.  Give 
him one instruction at a time and wait for him to carry it out before 
you give him the next one e.g.  Sit down at the table. 

           Find a piece of paper. 
           Choose a colour crayon.  Etc. 
o Help other children include him in their games.  You will need to 

tell him what to do and when it is his turn.  Keep praising him. 
o Include him in your activities but always make allowances for him. 
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o Demonstrate how any new toy or activity works and help him but 
do not do it all for him.  Let him feel the joy of accomplishment. 

o Rules must apply to all the children and help him to comply with 
them.  However, make allowances.  Be firm and loving in your 
discipline of the severely learning disabled child. 
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THE DEVELOPMENT OF SELF-
ESTEEM AND 

A POSITIVE SELF-CONCEPT 
 

Self-esteem is a vital key to success in life. The development of a 
positive self-concept or healthy self-esteem is extremely important to the 
happiness and success of all children everywhere.    
 

 

It is very damaging for a child to hear negative things about himself.  
How a child views himself depends mostly on those he trusts such as 
his parents, his care givers and his teachers.  What he hears from you 
will need to cancel out the many negative things he will hear from his 

The child with a positive self-concept The child with a negative self-concept 
is proud of his achievements 
 

fears failure and rejection while often 
looking for praise and recognition 

takes responsibility for his actions is defensive and blames others 

acts independently has no confidence and seldom takes 
risks 

can tolerate frustrations becomes easily frustrated 
is curious and explores his world appears unsure and insecure 
is eager for new challenges  has low expectations of himself 
feels capable of influencing others expects to be rejected by others 
offers assistance to others is easily influenced by others 

is able to show many different feelings 
and emotions 

can become aggressive and angry or 
displays feelings of being worthless and 
powerless 

A person’s self-concept is formed 
through his experiences in society 
and interactions with other 
people.  It is central to his life 
and refers to the complete 
“picture” he has of himself as 
well as the value he attaches to 
himself. 
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peers and from bullies as he grows older.  It is really very easy to say “I 
am so proud of you!” 

 

Children will believe what they are told by the adults who they love and 

trust.  If the adults they trust in their life treat them with cruelty, 

indifference or repeatedly say things like “you are naughty”; “you are 

lazy,” or “why can’t you do anything right?” they believe it to be true.  

Every time they hear something negative about themselves, their self-

esteem is being damaged, and this could last for most or all of their 

lifetime.   

What the care giver can do  

Be generous with praise 

Whenever you see a child doing something right or something good, 

praise him.  Try to be specific, for example:  “You tidied up those toys 

quickly and put them in the right place. Thank you for being so helpful.”  
 

Be positive 
When a child is feeling frustrated or upset, point out something positive 

about the experience.  For example:  “Even though you can’t play with 

the toy you want right now, we can build this puzzle together.”   Teach 

children positive phrases that they can use to say to themselves such as 

“If I keep trying, I will be able to do this,” or “I am good at dancing!” Let 

them practise saying these positive things over and over 

to themselves. 
 

Never ridicule or shame a child   

There will be times when you need to tell a child that he 

has done something wrong.  If it is possible, use 
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sentences with “I” or “me” messages rather than “you” messages.   For 

example, instead of saying:  “You never listen when you are told to sit 

down.”  You could say:  “It would make me happy if you listened to me 

and sat down when I asked.”  
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Give children a chance to make choices 

There are many times when you will expect the children to do exactly as 

they are told, but whenever possible you can give them the chance to 

make a choice.   For example, “Would you prefer to play with the cars or 

paint a picture right now?”  and “We need to tidy up the room.  Would 

you prefer to pack the cars or the paintbrushes away for me?”  Then 

encourage the child to see the decision through. 
 

Teach acceptable ways to express emotions   
The best way to do this is to be a good role model - the children will 

learn from watching how you cope with frustration and setbacks.  When 

a child is angry or frustrated, recognize how he is feeling by saying “I 

know that you are feeling very angry right now, but you cannot hurt 

others when you feel this way.”   Always praise a child who has 

managed to control his anger and frustration.  You can say:  “I saw how 

angry you were when your friend knocked over your block tower.  I am 

so proud of you for not shouting at her!”  
 

Teach children to accept and like themselves 
Regularly point out to the children all the things that they can do and 

focus on their strengths rather than their weaknesses.  Encourage them 

to stand up for themselves and not be led by others. 
 

Help children solve their own problems 

When a child has a problem, help him to think of all the options available 

to him to solve the problem.  Show him that there is often more than one 

way to solve a problem.  If nobody is getting hurt, allow children playing 

together to sort out their own arguments without your help.   
 

Help children to develop a sense of humour    
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When it is appropriate, teach children to resist teasing by laughing at 

themselves and not taking life too seriously.    

DISCIPLINING THE YOUNG CHILD 
 

Central to the development of self-esteem and a positive self-concept, is 
the manner in which a child is disciplined.  Disciplining a child means 
teaching him appropriate rules for living.  The child is not born with a 
sense of what is considered appropriate behaviour, he must learn it.  
Effective discipline helps the young child learn how to co-operate with 
others and how to control his own behaviour.  
 
 

 

While punishment is needed at times to deal with a specific incident at a 

specific time, good discipline is something that happens ALL THE TIME 

that you are with the children.   It involves a relationship of trust and 

caring between the child and the care giver and its purpose is to train 

and form the child’s character by encouraging good behaviour.   
 

Reasons for unacceptable behaviour 

When a child behaves badly, he is usually testing the limits that have 

been set for him.  It is important for you to know that a child actually 

feels very relieved if you stand firm when your authority is tested.  

 There are four motives behind children’s bad behaviour: 

1. Attention:  All children want and need attention from the important 

adults in their life.  Sadly, a child who only gets attention when he 

is misbehaving will continue to misbehave.  When you start to give 

him the same amount of attention and praise for being obedient 

and co-operative, he will change. 

2. Power:  When an adult overuses or abuses his authority, he 

makes the child feel powerless.  This adult will tell the child to “do 

it because I say so!”  The child may challenge this authority and try 

DISCIPLINE IS NOT THE SAME AS PUNISHMENT 
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to manipulate the adult.  That is why it is important to give the child 

choices whenever possible. 

3. Revenge:  Even small children have a strong sense of what is fair.  

When they feel that they are being punished unjustly or too 

severely, or when they feel hurt, they may try to get back at the 

adult.  If you feel hurt by the child’s behaviour, try to remember 

that he is also feeling hurt.  Children who use revenge often feel 

that they are unloved. 

4. Avoidance:  Children who have a poor self-concept will 

sometimes refuse to co-operate and regularly whine and complain 

and make out that they are helpless and unable to do things.  It is 

important that you don’t keep trying to “rescue” these children by 

doing things for them.  If you know they are capable and healthy, 

insist that they follow an instruction that you have given. 

 

The value of discipline 

o Discipline gives the child a sense of security because he knows 

what he is allowed to do and what he is not allowed to do 
o It promotes socially acceptable behaviour which in turn earns him 

praise and makes him feel good about himself 
o It helps the child develop self-discipline,  self-control and 

independence 

 

Rules  

Rules set limits within which the child can move and are the standards 

that will be used to assess his behaviour over and over again.   

When you set rules with young children it is important that you do not 

have too many and that you state each rule clearly so the child knows 

exactly what is expected of him.   
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He must also know that there will be appropriate consequences for 

breaking of rules. 

Punishment 

It is against the law to punish a child using physical means of any kind.   

Punishment must be appropriate for the age and developmental 
stage of the child.  Never punish a child for something if he is too 

young or immature to know that he has done wrong.  You must first 

warn the child in a firm voice that he will be punished if he continues or 

he does not stop his poor behaviour.  Always carry out the warning.  

Punishment needs to be fair and it must be appropriate.  E.g. a child 

who draws on a wall could be made to clean the wall.   

 

 

Punishment must be given as calmly as possible and only used to 

change the behaviour of a child, never to take revenge or to take out 

your frustrations.   

Punishment must be consistent.  If the child is punished for 

something one day and not punished for the same thing the next day, he 

will become insecure and confused.  Once the punishment is over, 

explain to him again why he was punished and how he can makes sure 

it does not happen again.  Reassure him of your care with a hug. 

USING “TIME OUT” AS A MEANS OF PUNISHMENT 
Separate the child from the situation and make him sit in a “Time Out” 
area or chair.  (1 minute of “time out” for each year of the child’s age 
- so a 6 year old sits in “time out” for 6 minutes)  Make sure the “Time 
Out” area is not a place he likes to be (e.g. where he can play) but it 
must also not be a place where he will be afraid, such as a cupboard or 
store room.   Choose a place where you can watch him and make sure 
that he stays there for the time you have chosen.  If he gets up and 
leaves without your permission, put him back there and start the time-
out all over again.  He will learn that it is better to stay there until the 
time-out period is over.  The child must understand exactly why he is 
being punished and that you still care about him - it is the behaviour 
or action that is being rejected and not him.   
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Reward 

Rewarding children is an effective means of discipline and it helps them 
to form good habits.  There are two kinds of rewards – internal and 
external.  An internal reward is when the child does something that 
makes him feel good about himself and develops his own self-esteem.   
You can say something like “It must feel really good to have built that 
Lego car on your own!”  Self-respect is the best kind of reward! 
These are examples of external rewards:  
 

- social rewards such as a smile, a hug, praise and verbal 

approval.   Make sure that your social rewards are sincere and are 

given regularly to all the children in your care.  

- Special treats and privileges such as taking the 

children on an outing if they behave well.  If you promise a special 

treat you must carry out your promise or you will not be believed the 

next time. 

- physical rewards such as a star on a star chart, a sweet or a 

small gift.  Do not give physical rewards often so the children 

appreciate that they have worked hard for the reward and deserve it. 

 

STAR CHARTS  

A star chart is a wonderful way to encourage good behaviour and 
motivate children to develop good habits.  Depending on the age of 
the child, make him earn a certain number of stars, after which he 
will receive a special treat or reward.  Let children put their own 
stars on the chart or colour them in and praise them for every one 
they earn.  Never remove stars a child has earned from his chart as 
he will lose interest in working for this reward.   
Here is an example of a star chart: 
 

Star chart for Lindi for using her potty 
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      Reward: 
Go to 

feed the 
ducks 
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THE YOUNG CHILD COPING WITH STRESS 
 
Stress is usually the result of change and can be defined as being 
caused by any disturbance or happening in a persons life which delays 
or hampers his or her functioning at any level, and creates a situation 
which he or she would rather avoid.   
 
A child’s life is full of events that cause stress and a moderate degree of 

stress is natural and even 
essential for a healthy lifestyle.  It 
gives the child the necessary 
motivation to learn, to grow and 
develop and to achieve goals.  It is 
the child’s exposure to excessive 
stress that we need to look at, as 
this causes health problems, 
emotional problems and problems 
in the child’s behaviour. Too much 
stress is also the cause of many 

problems related to bedtime and sleeping such as nightmares, fear of 
the dark, difficulty going to sleep, waking up often and bedwetting.   

 
Causes of stress in the young 

child 

Divorce or the separation of parents, change in the 

structure of the family e.g. parents remarrying and 

setting up a new home with a step-father and new 

step-brothers and sisters, parents dealing with 

unemployment, are all situations which cause 

stress for the young child.   Even more stressful is 

the loss of one or more parents.  

 

            Research has shown that children who have been subjected to too 
much stress are far behind their peers in physical growth and development.  
Their digestive systems and processes are also affected, which not only 
restricts physical growth but can also lower the child’s resistance to disease.   
 

          Stress in young 

children usually 

involves the family.  

The family itself or a 

crisis taking place in 

the family is the main 

source of stress in the 

young child. 

 

It’s a fact… 
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COMING TO TERMS WITH DEATH AND DYING 

Children do grieve for the death of a significant person in their lives, 
experiencing similar feelings to bereaved adults.   Their level of 
understanding about death varies as they develop so it may be more 
difficult to understand what children are feeling, especially in children 
under five. 

Age A Child’s Understanding of Death 
Under 5 
years 

Little abstract sense of time so “final” and “forever” mean nothing 
Dead means “less alive” and is something like a sleep or a journey somewhere 

Between 
5 – 8 
years 

Death is frightening and if you are lucky you won’t get caught by it 
Death is final 
Intense interest in the rituals that surround death 

From 9 
years 

Death is the end of life in the body  
Death is inevitable and final and universal i.e. they have an adult view of death 

 
The best way to understand what the child feels and understands about 
death, whether of a parent, a sibling, a friend or even his own possible 
death, is to listen to what he has to say.  How they cope with death will 
depend to some extent on their personalities and how they are 
supported through the process.  Just because children do not show their 
feelings openly, do not assume that they are not affected.  Watch for a 
behaviour change such as becoming withdrawn, bed-wetting, lack of 
concentration, clinging, bullying, telling lies and being aggressive. 

 
CALCULATING the effects of stress in a 
child’s life 

 

On the ordinary scale are those events which happen to most children 
and for which there are recognised coping mechanisms such as the birth 
of a new baby in the family.  Most parents know that children are likely to 
experience some form of jealousy and have a good idea how to handle 
this situation.   
Living in a single parent family or even a household headed by a 
grandparent or sibling is far more stressful, as is dealing with the death 
of a parent or even facing the possibility of their own death as a result of 
a life-limiting illness.   At the extreme end of the scale are stressors that 
are so severe that the child needs to make major personality 
adjustments to cope, such as living with abuse or experiencing child 
molestation. 

Children’s minds are simple and their questions can be answered simply. The 
main thing is to assure them that all life comes from God and goes back to God, 

and that, because of this, they do not need to fear death. 
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This scale is based on a scale originally devised for calculating adult 
stress levels and adapted by Booysen for use with young children.  
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 A STRESS SCALE 

No. Stressors Points 
1 Abuse, chronic neglect, malnutrition, molestation  25 
2 Death of a parent 20 
3 Divorce of parents 19 
4 Parent leaves home permanently 19 
5 Put into foster care 18 
6 Chronic illness threatening the child’s life 17 
7 Death of a brother or sister 16 
8 Death of a close family member e.g. grandparent 16 
9 Chronic illness threatening a parent’s life 15 
10 Serious personal injury 15 
11 Starts day-care, crèche or Pre-school 15 
12 Change in day-care arrangements 14 
13 Child is hospitalised 14 
14 Considerable change in family’s standard of living 13 
15 Parent is hospitalised 12 
16 Parent serves term in prison 12 
17 Parent does military service  12 
18 Father or mother starts new work 11 
19 Considerable change in daily routine 10 
20 Birth of a new baby 10 
21 Parent remarries 9 
22 Family faces financial problems 9 
23 Has a handicapped sibling at home 9 
24  Change in place of residence 8 
25 Parents are reconciled (get back together) 7 
26 Parent is dismissed from work 7 
27 School starts or closes 6 
28 Temporary separation of parents e.g. long visit 6 
29 Mother is pregnant 5 
30 Learning / problems with toilet routine 5 
31 Conflict between parents 5 
32 Brother or sister starts school 4 
33 Starts a new activity e.g. swimming lessons 3 
34 Holiday 2 
35 Birthday 1 
36 Christmas or religious celebration 1 

CHILD’S NAME: 
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Add up the points for stressors that have influenced the 
child’s’ life in the last twelve months to determine the stress 
load.   
If the score is between 0 and 30, the child is carrying an 
average stress load.   
A score between 31 and 50 indicates a stress load that is 
above average. If the score is above 52, the stress load is 
extreme and there is a strong likelihood that the child will 
experience health problems, changes in behaviour and other 
stress-related disturbances. 
 

Some children cope better with stress than others, 

mostly as a result of the amount of support they 

receive from those who care for them.   

 

The age of the child will also affect his ability to handle stress, for 

example a child under six months and over four are less stressed by a 

visit to the hospital than one between these ages.  That is because a 

baby under six months has not formed selective attachments to an adult 

and a child over four understands why he needs to be in hospital and 

that it will be only temporary.   

 

Symptoms of stress in the young child 

The way that a young child responds to stress is not the same as that of 

an adult.  Look out for the following symptoms: 

Stressor 
No. Points 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

TOTAL  

   Certain children have the type of nature which handles 

stress better.  These children are usually active, independent 

and outgoing with a sense of humour and a positive outlook on 

life.   It has been found that boys are less able to cope with 

stressful events than girls and also tend to display more 

behavioural problems as a result.   

 
 

It’s a fact… 
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Physical symptoms  

• Child is often ill with unexplained aches and pains (often 
complains of a stomach ache or a headache) 

• Palpitations  (fast or irregular heartbeat) 
• Nausea 
• Cramps 
• Sweating 
• Clumsiness and prone to accidents 
• Excessive and unexplained tiredness 
• Poor response to stimuli 
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Emotional and Social symptoms 
o Withdrawal 
o Oversensitivity, moodiness and irritability 
o Frustration / aggression / destructiveness (breaks things) 
o Throws temper tantrums 
o Bullying 
o Regression (returns to babyish behaviour) 
o Has feelings of guilt, negativity and poor self-confidence 
o Becomes dependent  
o Absent-minded 
o Nervousness and anxiety, particularly separation anxiety  
o Develops fears and phobias (unexplained fear of something) 
o Depression 

 

Cognitive Symptoms 
o Confusion and inability to concentrate 
o Incorrect perception of the stressful happenings 
o Inability to perceive and process information 
o Forgetfulness 
o Excessive daydreaming and unrealistic fantasies 
o Denial – denies the permanence of the change or the loss 
o Backlog in language development 
o Incorrect perspective on the future 

 

Behavioural Symptoms 
o Eating disorders - eats too much or too little or pica (craves 

strange non-food items to eat such as paint or plaster) 
o Sleeping disorders (nightmares, can’t fall asleep, sleeps to much) 
o Elimination disorders (e.g. bed wetting and soils himself) 
o Grinds teeth 
o Language disorders e.g. stutters, stops speaking  
o Impulsivity and sometimes hyperactivity 
o Taking things which do not belong to him 
o Bites nails and scratches scabs 
o Tells lies and twists the truth – poor eye contact with adults 
o Inability to become involved in constructive play 
o Self-stimulation (thumb sucking, masturbation, rocking)  

 

When faced with death, children often experience the following: 
Denial – they refuse to believe they will not see a parent again. 
Guilt – they may feel it was their fault that someone died because they were naughty. 
Blame Others – they blame the other parent or a doctor.  
Anxiety – they worry about who is going to take care of them. 
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What can the care giver do? 
 

Conversation 

Find a quiet place to have a conversation with the child where he can 

feel safe and where there are few distractions.  Let him know that what 

he has to say will be accepted and believed and then listen to him with 

empathy.  Watch the child’s non-verbal behaviour as well and remember 

that he may not have the ability to put his feelings into words, so you can 

do this for him.  Ask questions that will help you to gather the necessary 

information and listen attentively to his answers.  Young children often 

feel that they are the cause of things happening in their family, such as 

divorce or even the death of a loved one and will sometimes assume 

responsibility for events that are completely out of their control.  Make 

sure he knows that he is not responsible and carefully explore any fears 

that he may have.  Try as far as possible to give him relevant 

information and to explain the situation to him.   

 

Art Therapy 

Art Therapy is a recognised therapy used by trained therapists to assist 
children and adults who have been affected by trauma or who need 
emotional healing.   
Care givers should also provide children with an outlet for their thoughts 

and emotions through the medium of art such as drawing, painting, clay, 

collage, etc.  Different material will bring out different feelings and the 

work that is created by the young child will often reflect his desires, his 

fantasies, his hopes, his dreams and his memories.   When the picture is 

                 Never become angry or upset, make false promises, make 
judgements or withdraw from the child emotionally as a result of his 
revelations.   Once you have spoken to the child, explore all possible 
social support systems that could be used to alleviate his situation.   
 
 

Remember…. 
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complete, find time to discuss it in detail, asking relevant questions.  

 

Play therapy 
When conducted by a trained professional such as a psychologist, play 
therapy provides a way for children to express their experiences and 
feelings through a natural, self-healing process.   
However, there are ways that the care giver can use elements of this 

therapy to help children come to terms with the stresses in their lives.  

Children play in order to work through their anxieties and in this way it 

can even be a way for the child to help himself.   

It is necessary for the care giver to allow the child to take the lead and 

only participate in the play where invited - helping the child to put his 

feelings into words.  Provide the child with toys that will encourage him 

to communicate, such as dolls that can represent family members in a 

home.  Toy telephones can be used to help the child overcome normal 

inhibitions and talk.   While playing with the child, the care giver can 

make non-threatening suggestions and explore solutions to problems 

that the child may be experiencing.  
 

Book therapy 

There are few things that make a young 
child feel more secure than when he sits 
listening to a story on a loving adult’s lap!  
The adult must choose the story carefully, 
depending on the child’s circumstances.  
The child must be able to identify with the character in the story and be 
able to use the story to help absorb and alleviate the stress that he is 
feeling.  For children who are dealing with the death of a family member 
or even the possibility of their own death as a result of an incurable 
illness, care givers need to find books that will help them come to terms 
with this reality.   

Books such as: 
The Fall of Freddie the Leaf by Leo Buscaglia;  
Fly Eagle Fly by Christopher Gregorowski;  
The Purple Balloon by Chris Raschka  
Sunflower House by Sue Boucher   
all deal with death in a sensitive manner that will help children 
to understand and come to terms with it. 
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Other Therapies 

Care givers are able to help the child suffering from stress using the 

above methods and by doing their best to provide the child with all the 

available assistance to improve or change the circumstances causing 

the stress.  However, for children suffering from extreme stress, 

professional help will be necessary, including the use of art therapy, play 

therapy, behavioural therapy, family therapy and in acute cases, even 

medication.   

 

POST TRAUMATIC STRESS DISORDER 

Crime, war, physical abuse, murder and violence occur often in our 
society and are not going away.  Traumatic events are uncontrollable 
events beyond any scope of normal human experiences.  Traumatic 
events can shatter confidence, change beliefs, turn trust into fear, 
provoke strong emotional feelings, and negatively influence 
behaviour.  The emotional state of the child and the family before the 
event determines how the child may react to it.  Traumatic experiences 
do not “go away” when the event is over, but stay in our minds, and for 
people at risk, can be revived for various reasons.  When the memory of 
the trauma returns, psychologists and mental health workers diagnose 
Post Traumatic Stress Disorder (PTSD). 

 

Expect and allow for regression (a return to a less mature way of 

behaving) and be quick to clear up any misunderstanding the child may 

have of the event.  Some theories suggest that immediately after a 

traumatic event, people cope by forgetting what happened.  If a child 

represses the memory of the event in this manner, it is not “gone” and 

         Care givers can assist in helping a child who has experienced 
trauma to develop coping skills by providing the child with 
stability, actively listening to the child, recognising the child’s 
intense feelings by letting him know that it is normal to feel fear.   
 

It’s a fact… 
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the long-term effects of Post Traumatic Stress Syndrome (PTSD) may 

appear. 
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THE IMPORTANCE OF PLAY 

 
Play is central to the life 
of the young child.  It 
occupies most of his time 
between daily routines; 
play contributes to every 
single aspect of his 
development and lays the 
foundation for almost 
everything that he learns 
before he goes to school.  
Play is the means by 
which the child explores 
and masters his world 
and the non-verbal expression of his experience of reality.  For children 
who have experienced trauma and stress, play is the most natural 
means by which he can get rid of aggression, come to terms with the 
trauma and attempt to take control his world.   
 

Play encourages physical development 

Play improves the child’s physical and muscle development with 

activities such as throwing balls, lifting and carrying around objects, 

running around, climbing and building.  While the child is playing he is 

developing and improving his fine and large motor skills, he is gaining 

control over his body, refining his eye-hand co-ordination and 

developing his fitness levels.  Play releases energy, provides challenges 

and allows the child to repeat and practise important skills.   
 

Play ENCOURAGES emotional development 

Play helps the child to feel good about himself because there is no 

wrong or right way to play, so he does not experience failure.  Through 

play the child learns to express and to understand his emotions and it 

helps him to act out his inner fears and anxieties.  Play encourages the 

child to take risks and to make decisions, to use his imagination and to 
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look at things from new perspectives.  Most importantly it gives him an 

acceptable outlet for feelings of anger, hostility, frustration and joy.   

Play ENCOURAGES social 

development 

Playing with other children helps the child not to 

just think of himself.  He develops consideration 

and empathy for others.  Fantasy play allows him 

to take on a number of different social roles and 

helps him to become more aware of his own 

identity.  He learns to share and to take turns, to 

be considerate, to lead and to follow and how to 

behave in order to be part of a group.  Playing 

with others gives him the opportunity to forget his own worries and 

concerns and allows him to experience pure delight and happiness! 
  

Play ENCOURAGES THINKING and language 

development 

Play promotes the young child’s understanding of concepts.  Through 

play he will learn what up and down means, hard and soft, big and small, 

etc.  It provides him with opportunities to 

sort and classify, explore and solve 

problems and improves his ability to 

concentrate.  Language development 

also takes place as the young child 

learns to communicate and share his 

ideas.  While the child is playing he is 

unconsciously gathering information about his world.  For example when 

he builds with wooden blocks he discovers that two squares put together 

make a rectangle or that two triangles can make a square.  When he 

plays with sand and water he learns about mass and volume, about 

Hello!  
Anyone down 

there? 
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floating and sinking and about how materials can be changed.  Play 

encourages him to think creatively and to be curious, to use his initiative 

and to plan.  It improves his memory as well as his ability to reason.   

Types of play 

Researchers have listed a number of different types of play.  Here are 

some that you may see in your Day Care Centres: 

 

Solitary play, where the child plays by himself with his own toys, 

taking little notice of any other children nearby. 

Spectator play, where the child watches other children play, 

offering advice and asking questions but not becoming involved himself. 

Parallel play, where the child plays on his own near another 

child, sometimes with the same toys.  They play next to each other but 

not with each other.  Two-year-olds and young three-year-olds can often 

be seen playing in this manner.  

Associative play, where children play with one another, talking 

to each other and sharing toys but they do not have the same goal and 

each one is doing what he wants to do.  Older three-year-olds and four-

year-olds often play in this way. 

Co-operative play, where the children play together in a group 

with a shared goal, each taking on a specific role. This kind of play can 

become complex and have numerous rules and rituals attached and is 

common with five and six-year-olds. 

Language play is often played by the older child where they make 

up new “nonsense” words or play with words by finding ones that rhyme. 

Fantasy play is the highest form of play and allows the child to try 

out different roles, for example as a doctor or a nurse or as a mother or 

father.  Fantasy play becomes more complex as the child gets older.  
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The children will develop a story and act it out, giving them the 

opportunity to express their experiences of their world. 

Creative play includes many things, such as painting, drawing, 

problem solving, making music, dancing, getting along with others, play 

dough, sand, collage, the use of imagination, etc. 

SUITABLE TOYS AND ACTIVITIES 
 
0 - 18 MONTHS 

o mobiles - hung over the crib about a foot from the baby's eye level   
o posters  and pictures stuck on walls and on the ceiling    
o music boxes, wind chimes,  musical toys, rattles  
o stacking toys and nested boxes or cups 
o pots and pans, plastic containers, spoon in a plastic cup    
o large puzzles, books with rhymes  and picture books  
o squeeze toys, teething toys   
o floating bath toys    
o string of BIG beads, 
o stuffed animals, balls  

pushing buttons and 
pulling levers  

o push-and-pull toys and 
banging toys   

o easy take-apart toys  
o set of colourful building 

blocks   
o large dolls  
o toys to crawl after  

 

 

What Care givers can do 

o Be available to play   

o Respond to baby's sounds   

o Smile at the baby. Let the baby play with your fingers   

o Talk and sing to the baby  

o Say rhymes with hand actions 

o Play "peek-a-boo," "bye-bye," and hiding games  
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o Make faces in a mirror   

o Play at "losing" and finding things   

o Name objects as you give them to the baby  
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18 MONTHS - 3 YEARS 

o plastic ride-on toys, rocking horse, large balls  
o outdoor play  equipment, 

push-pull toys 
wheel barrows, sandpit, 
sandpit toys 

o weaving sets, art materials, 
peg boards  

o blocks of different shapes and 
sizes 

o large packing boxes for 
climbing in and out 

o simple dress-up clothes,  
o stuffed animals dolls, tea sets, play furniture  
o play stoves and toy spoons, forks and knives, doll furniture, dolls  
o simple puzzles, games, picture books, tapes and CD’s of stories 
o large beads to thread onto string   
o take-apart toys with parts that snap together, construction toys  
o train sets    
o simple musical instruments  
o play dough, large crayons, blackboard and chalk, paints  
o safety scissors, paper and pencils 

 

What Care givers Can Do 

o Hide things; "lose" things, and let children hide things from you   

o Play catching and chasing games 

o Build something with blocks   

o Play follow-the-leader  

o Play guessing games  

o Act out stories  

o Let children copy your activities (such as cleaning the house) 

o Read and sing to the children 

o Help children to classify objects (sort them into groups) 

o Tell stories and let children supply missing words   



 - 81 - 

3 - 6 YEARS 
 

o tricycles, scooters, outdoor play equipment, swings and jungle 
gyms 

o monkey bars, rope swings, balls and bats       
o empty cardboard boxes  
o dolls for dressing and undressing 
o large puzzles, board 

games; 
o trains, race car sets   
o rhythm instruments like 

drums 
o beads, blocks, buttons, 
o peg board   
o additional dress-up outfits, 
o dolls, puppets and theatres   
o shopping toys, toy phone, 
o doll houses, housekeeping 

toys   
o plastic farm animals; plastic wild animals  
o farm, village, and other play sets, small trucks, cars, planes, and 

boats   
o construction sets (e.g. Duplo and Lego)   
o crayons, safety scissors, paints, play dough, drawing paper, glue  
o story books, books on CD, radio, TV 

 

What Care givers can do 

o Hold make-believe telephone conversations  

o Play hide-and-seek     

o Practice motor skills with card games and board games    

o Play "counting" and "number" games  

o Pretend to be animals and different people  

o Use hand puppets with different voices   

o Read to the children and act out stories 

o Play "matching" games and “counting” games 

o Encourage children to create stories while looking through books 

and magazines.  
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6 - 9 YEARS 
 

o large bicycles, roller skates and roller blades, stilts, scooter; skate 
boards 

o table tennis, organized sports, hobby kits, kites, balls, board 
games   

o dolls,  cars,  train sets, construction sets, craft equipment 
o more difficult puzzles   
o toy/old computers and keyboards  
o dress –up outfits, doll houses, play villages, miniature people and 

vehicles  
o art materials – crayons, pastels, paints, play dough, paper for 

drawing 
o books, tapes and CD’s 
 
 

What Care givers Can Do 

o Be observant of children's play   

o Play make-believe games   

o Build things  

o Help children to organize and classify 

things 

o Play competitively at games and play 

situations   

o Use puppets to tell stories 

o Encourage creative writing and poetry  

o Attach written names to objects   

o Play team sports   

o Tell jokes and riddles   

o Read to the children   

o Let the children read to you  

o Take children on outings to interesting places and encourage   

 them to explore their world
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 TOYS TO BUY FOR a DAY CARE CENTRE 

If you are starting up a Day Care Centre for the very first time or 

want to include more day care in your hospice programme, the 

information above may be too specific.  Here is a list of basic toys 

and equipment for each play area that will be able to be used 

across the age groups and will form a good beginning for your 

ultimate selection.  Never stop adding and replacing toys and 

equipment as you get the funding.   When toys are broken, 

either repair them or throw them away immediately and replace 

with new ones.  Broken toys are not safe or stimulating for children.  

When people offer you second-hand toys, sort through them first 

and throw away any that are broken and have vital parts missing.  

You will need to look at providing shelving and cupboards or 

suitable storage space for the toys. 

 

GUIDELINES FOR BUYING TOYS 

o Toys should be well constructed and durable 
o Toys should be easy to clean 
o Toys should be safe and have no splinters, loose parts, parts 

that can be swallowed or pushed into noses and ears! 
o No battery operated toys unless supervised by an adult 
o Toys should not have strings / ropes attached longer than 30cm 
o Toys that shoot things like darts, arrows, plastic bullets, etc. are 

not suitable for this age group  
o Toys like guns, plastic knives and toy armies / soldiers are also 

unsuitable as they encourage violent play and send our children 

the wrong message 
o Toys should be appropriate to the developmental stage and 

age of the children in your care 
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Toys for each area 
 
The cognitive area 

o At least 3 sets of construction toys (e.g. Duplo, Lasy, etc) 
o Puzzles (12 to 100 pieces according to ability and age group) 
o Board games like Bingo, matching games and counting games 
o Stacking and nesting toys 
o Threading beads and cotton reels 
o Shape sorting toys 

 
The book corner 

o Books that are sturdy and appropriate for the age groups 
o Books with pictures that relate to the child’s life world 
o Books with pictures of nature and animals 
o Books with stories that educate and make the child feel secure 
o Carefully selected books about death and dying 

 
The fantasy area 

o Play furniture like chairs, table, stove, ironing board, etc 
o Toy pots and pans, plates, cups, and utensils 
o Dress-up clothes including old adult shirts, skirts, shorts, shoes, 

hats etc. 
o Old telephones and computers with keyboards  
o Dolls, dolls clothing, a doll’s house, doll’s furniture (provide both 

white and brown dolls) 
o A long mirror to look at themselves when they dress up  
 

The Block area 
o Refer to the section in Chapter 6 on Block play 
o Support toys can include wooden, trucks, animals and people 
o A road mat and plastic cars and trucks 
o A train set  

 
The creative area 

o A sturdy easel or easels, paint pots and strong paint brushes 
o Non-toxic paint for children, Nursery Dye,  
o Fat crayons, felt tip pens, coloured chalk 
o An endless supply of scrap paper  
o Blunt nosed scissors and glue  (make up wallpaper glue) 
o Play dough (See Chapter 7 for recipe) 
o Toys to use with the play dough such as biscuit cutters; plastic 

rolling pins; plastic plates, knives and forks; plastic animals, etc 
o A plastic mat or an endless supply of newspaper 
o White boards and coloured white board markers 
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THE FRINGE AREA 
o Trays, ideally at the child’s waist 

height, for putting substances in.  
Large plastic bowls or trays placed 
on a table will work just as well. 

o A selection of senso-pathic 
substances for putting into the trays 
e.g. sawdust, beach sand, dry maize 
meal; bird seed; mud; sand; finger 
paint; corn flour with a little water; 
pebbles, etc 

o A selection of toys and equipment for 
putting with the above substances 
e.g. small plastic cars and trucks; farm animals; wild animals; 
dinosaurs; plastic containers; yoghurt cartons; plastic spoons; 
plastic sieves; funnels; scoops from washing powder; etc 

o A water tray at waist height 
o Toys for the water tray can include boats, rubber ducks, cups; 

plastic containers; sieves; funnels; plastic tubing; water wheels 
 
THE OUTDOOR AREA 

o Wheel toys such as motorbikes, tricycles and scooters 
(get very sturdy ones) 

o Flip and catch boards (available from SMILE TOYS)  
o Stilts (also available from SMILE TOYS) 
o Hula hoops – get strong ones from educational 

suppliers 
o Balancing beams 
o Bean bags 
o Plastic balls of all sizes 
o Tennis balls and wooden/plastic bats (only use 

under supervision) 
o Small round 

trampoline 
o Skipping ropes can 

be supplied but 
MUST be supervised 

o Sand pit toys such as 
sturdy wooden or 
plastic trucks; spades 
and buckets  
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  Planning and organisation of 

a 

Day care centre 

DESIGN of a day care centre 

The design of a Day Care Centre will depend largely on each 
community’s unique circumstances and it is up to each centre to do the 
best they can with what they have.   Before you start you need to 
contact the local authorities to find out the requirements for Day Care 
Centres in your municipal area.   
 
You will need to fulfil all legal requirements for starting a Day Care, 
which can be found at the following website address: 
 

www.info.gov.za/otherdocs/2001/daycare.pdf 
 

Guidelines for Day Care Dept. of Social Development 2001 
 

Here is an example of what a Day Care Centre could look like: 
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Ideally there should be at least three connected but distinct areas:   

1. A fully enclosed indoor area with rooms such as the play room, 

  the kitchen, toilets and bathroom, and a room for sleeping.    

  (Washable flooring such as tiles in the toilets, kitchens and the 

  playroom - with loose carpeting in areas where the children will 

  be sitting on the floor - and carpeting in the bedroom) 

2.  A covered or sheltered outdoor area (paved or with a cement 

  floor) 

3. An outdoor grassed area with jungle gym/s, swings, climbing 

  equipment and a sand pit. 

 

The buildings should include 

o A playroom with plenty of shelving and storage 

o An adjoining outdoor sheltered area (fringe area) 

o A sleep area – preferably separate from the playroom 

o A kitchen with sufficient storage and cupboard space 

o Toilets and washing facilities 

o Shelving for displaying toys and books 

o Storage room / areas and cupboards for toys and equipment 

 

1.  The enclosed indoor area 

The playroom 

The playroom should be the largest room in the centre with different 

sections of it used for different purposes.  It should be warm in the winter 

and cool in the summer with enough windows to let in plenty of natural 

light.  Ideally the floors should be a washable surface with smaller rugs 

and carpets used to mark out the different play areas within the 

playroom.  Play areas in the playroom should include: 
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A book corner 

Choose a quiet corner of the playroom for the book corner.  Offer a 

selection of books, displayed on shelving, with soft cushions for the 

children to sit on and enjoy the books.  Change the books at regular 

intervals so the children constantly have something new to look at. 
 

A FANTASY CORNER 

This part of the room will have old clothes, dress-up clothes, old shoes 

and hats for the children to use for dressing up for fantasy play, play 

furniture, dolls, and toy (or real, but safe) kitchen utensils.  This area 

should have sufficient storage space for the dress-up clothing and after 

playing in this area the children need to be reminded to pack the things 

away in the drawers or boxes provided for storage. 

 

A BLOCK AREA 

A cupboard full of different shaped and sized wooden blocks is essential 

and one of the most wonderful educational toys that you can provide for 

young children.   Every centre should find the money from somewhere to 

invest in this versatile and most worthwhile equipment.  It is one toy that 

the children will never tire of and blocks should be available for them to 

play with every single day.   

 

The blocks should be situated in a place where there is little through 

traffic so that structures the children build are not constantly being 

knocked over.  They must be stored neatly in a cupboard and packing 

them away correctly is every bit as valuable a learning opportunity for 
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the children as playing with them.  It is advisable to have a carpet next to 

the block cupboard to minimise the noise. 

 

 

 

 

 

Some block shapes 

 
 

 

 

 

 

 

 

 

It is necessary to have at least 10 - 20 of each of these shapes so there 

are enough for children to create interesting structures.  Blocks can be 

made out of pine, but Supawood is far stronger and more durable.  Find 

a local carpenter to make the blocks and the block storage cupboard.  

Blocks must not be painted but should be sanded and varnished so that 

they are smooth and do not have splinters.  

 When children play with blocks and 

pack them away they learn about 

shape and size and fractions, 

balance and structures, symmetry 

and asymmetry, doubling and 

halving.  The lessons are endless.   

 

It’s a fact… 
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The blocks must be made to very specific measurements.  Two square 

blocks put together must be the same length as one of the rectangular 

blocks.   

Two rectangular blocks must equal the length of the longer rectangular 

block.  Two of the smaller triangular blocks put 

together should be the same as the square 

block.  The longer triangular blocks put 

together should be the same size as one of the 

rectangular blocks, etc. 

As the children play, without knowing it they are 

learning mathematical concepts such as shape, 

fractions, doubling, halving, and number.  

Support toys such as cars, animals, train sets 

and people can be set out in the block corner to stimulate the 

imagination of the children.  Rotate and change these support toys on a 

regular basis to keep up their interest and encourage them to play 

constructively. 
 

A cognitive area 

This is an area where the children 

are able to build with construction 

toys such as Monster Builder, Duplo 

and Lego (Lego is only suitable for 

the older children as it has small 

pieces which a child could choke on); 

build puzzles and play games 

requiring them to think and problem solve.  This section of the playroom 

needs shelving in order to display a selection of these toys and games 

as well as a carpet for the children to sit on while they play.  These toys 

should be rotated on a weekly basis so the children do not get bored 
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with them.  Keep construction toys clean by washing them thoroughly 

every few weeks.  Add disinfectant to the water. 
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A creative area 

Depending on the layout of your buildings and 

space, this area can either be situated in the 

sheltered fringe area outside, or inside the 

playroom.  There should be a table with chairs 

for children to sit at while they are busy with the 

creative activities, another table for play dough 

and an easel for painting activities.  Every day 

children need to be given the opportunity to 

express their creativity through painting, 

drawing, colouring, pasting and modelling with play dough.    

 

A plastic sheet on the floor can 

also be used for box 
construction activities.  Supply 

children with all kinds of empty 

food containers such as cereal 

boxes, yoghurt cartons, egg trays, 

polystyrene trays. (Get family members to collect these for you.) Give 

the children glue or stickers (ask printers for free overruns) to stick the 

boxes and cartons together to make things.    Allow them to paint and 

decorate their box constructions if they want to. 

 

THE sleeping / bedroom area 

If possible it is best to have a separate area for children to sleep, as 

some need more sleep than others, depending on their age.  This room 

needs to have beds, cots or mattresses for the children with pictures and 

mobiles for them to look at as they go to sleep and when they wake up.  
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Heavy curtains are needed to darken the room.  Children must never be 

left to cry unattended in this room. 

The kitchen 

Cleanliness and hygiene are the most important elements for the kitchen.  

Check the requirements of the local health authorities.   

It is a good idea to make the kitchen “Out of Bounds” for the children 

due to the danger of stoves and kettles.   

 
Keeping the kitchen clean 
 

o Keep all the kitchen surfaces, cupboards and appliances clean 
o Wash the floors every day 
o Wash the dishes, pots and pans immediately after every meal 
o Rubbish bins must have a lid and should be emptied, washed and 

disinfected every day.  Line the bins with black rubbish bags for 
easy removal of rubbish.  

o Wash and sterilise dish cloths and dish towels every day 
o Kitchens must be free from insects, rodents, cockroaches  
o Pets should not be allowed in the kitchen  

 

STORING Food 

o Store dry foods in air-tight containers 
o Any food that is stored must be covered 
o Store perishable food in the fridge with a cover / lid 
o Throw away any food left on the child’s plate 
o If there is food left over in the pan, freeze it immediately  
o Once food is defrosted, never refreeze it 
o Prepared babies’ bottles should be stored in the fridge 
o Sterilise the bottles before refilling them.  Each child should have 

his / her own bottle 
o Never use food from cans that are dented or bulging 

 

Preparing food 

o Any food that will be eaten raw should be washed or peeled before 
serving 

o All chopping boards, containers, knives, forks or spoons used in 
food preparation must be kept clean and sterile 
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o Any water used for drinking or preparing food must be free of 
contamination 

 

 

Toilets and washing facilities 

This is an area where germs can be found and the bathroom or toilet 

area needs to be kept extremely clean and be disinfected daily.  To 

make a cheap and effective disinfectant to use in the kitchen and the 

toilets, mix 10ml of household bleach with 500ml cold water.  Keep 
away from children.   
Tips for keeping toilets clean 

o If possible, tile this area from floor to ceiling 
o Wash and wipe down the tiles, toilet seats, floors and walls daily 

with a disinfectant  
o Dispose of dirty nappies immediately.  Throw disposable nappies 

in a lined bin with a lid and empty regularly 
o Wash your hands before and after changing nappies or helping 

children in the toilet area 
o Each child should have his own face cloth and towel 

 

2.  The SHELTERED OUTDOOR AREA 

(FRINGE area) 

It is useful to have an area 

attached to the building where the 

children can play outdoors but 

under shelter.  It is desirable to 

use this area for the placing of 

senso-pathic trays.  These are 

large plastic basins or fibre-glass 

trays used to hold water, sand and other interesting sensory materials 

such as sawdust and dry maize meal.  Ideally these trays should be 
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raised to the height of the child.  Anything with water in must be raised 

and carefully supervised to prevent small children from falling in and 

drowning.  Large, shallow plastic bowls placed on a table at the child’s 

height can also be used. 

The creative / art area could be situated in the fringe area if there is not 

enough space in the play room.   

3. The Outdoor 

area  

When planning the outdoor 

area the safety of the children 

is particularly important. 

Children must never be allowed 

to play outdoors without adult 

supervision.  Make sure that all 

areas of the garden can be watched at all times and fence or block off 

areas where the children can play without being seen.  The garden 

should have as much grass as possible and 

can be made to look attractive with indigenous 

trees, plants and flowers.  Ensure that no 

plants are poisonous by asking an expert from 

your local Plant Nursery or the municipality to 

come and check for 

you.   

Ideally the outdoor 

area should have 

the following areas 

or equipment: 

 

o A sand pit filled with washed river sand 
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o A level grassed area for running games and ball games 

o Jungle gyms and climbing frames 

o A slide 

o Truck tyres in the ground 

o Swings made from rubber  

o An area or track for wheeled toys   

 

 

 

The sand pit 

Playing in sand is a wonderful 

experience for young children.  If you 

are having a Day Care Centre built, 

ask the builder to build you a sand pit 

in the garden at the same time.  

Make it as large as you can and at least 1.5 metres deep if possible.  

The deeper the better!  Pave around the sand pit to make sweeping the 

sand back into it easier.  The builder should fill the bottom of the sandpit 

with 25cm gravel or small pieces of rubble which is then covered with 

flat paving blocks or bricks for drainage.  Fill the sand pit with washed 

river sand.  An alternative is to get a large tractor tyre and fill it with sand.  

All sand pits should be covered at the end of every day to prevent 

animals using it to soil in and 

once a month sterilised either by 

emptying 4 X 250g packets of 

coarse salt into the sand and 

spraying with water or sprinkling 

one cup of swimming pool 

chlorine into the sand and 
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spraying with water until diluted.  You will need to fill the sand pit up with 

extra sand when it gets low.  
 

Jungle gyms and swings 

Ideally these should be made from treated wood poles and planks and 

must be placed in a grassed area, never on cement.   Jungle gyms with 

interesting elements to encourage climbing skills, balancing skills and 

exploration should be built.   Metal climbing frames are potentially more 

dangerous and children should never climb on these while wearing 

shoes.  The metal tends to get hot, so if possible place in a shaded area.   

The seat of a swing must be made from 

rubber, never wood, and the swing 

structure should be positioned where 

children will not run in front of it.  To 

prevent this, it is advisable to surround 

the swing area with old car tyres planted 

into the ground.   

Keep all outdoor equipment such as swings, jungle gyms and climbing 

frames in good condition.  Regularly check for frayed rope, loose bolts, 

raised nails, worn chains and hinges, loose wooden planks or bars on 

any climbing equipment and repair immediately.  Prevent the children 

from playing on the broken equipment until it has been repaired.  All 

outdoor equipment must be firmly anchored in the ground with cement. 
 

OLD TYRES 
Apart from the jungle gyms, children need plenty of opportunities to 

develop their balancing skills.  Old truck tyres, which are available for 

free from tyre fitment centres, make wonderful balancing equipment.  

Plant them firmly in the ground so only the top half can be seen.   Use a 

variety of sizes and plant them next to one another to form a bridge for 
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the children to walk over.   Do not use steel belt radial tyres as the steel 

mesh will cut the feet of the children once the rubber is worn.   
 

Cycle Track for wheeled toys 

A track for wheeled toys is another expensive but 

most worthwhile addition to any Day Care Centre.  

Cement, cold slurry or tar can be used to create a 

track, with road markings painted on the road with 

white road paint.  It can be a simple strip, an oval 

shape or a complex of roadways that join and 

diverge, depending on available space and funding.  
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Storage 
You can never have enough shelving or enough cupboard space!  The 

kitchen and bathroom should have some cupboards that are out of the 

children’s reach and are able to be locked for the storage of medications, 

household cleaning substances, etc.   

Some storage tips 

o If games, puzzles, books and toys are not stored in a systematic 
manner, very soon you will find yourself with boxes of toys all 
mixed up together.  Children do not play constructively, nor can 
they gain much stimulation from playing with such a jumble of 
unrelated toys.   

 
o Keep each toy or set of toys in a separate container.  Collect ice-

cream containers for the smaller toys and buy plastic containers 
and boxes for the larger ones.  These can be bought relatively 
cheaply at a specialist Plastic shop.  Write on each container with 
permanent marker so it is easy to see where things belong.  Train 
the children to tidy up after themselves when they have 
finished playing by putting the toys in the correct container 
and back on the shelf.  Sing a “Tidy up” song to make it fun. 

 
 

o Do not offer the children all the toys to play with every day.  
Alternate the toys you put into the sand pit and the sand and 
water trays every day.  Others should be rotated on a weekly 
basis.  This provides stimulation and encourages constructive and 
productive play. 

 
 
o If you have puzzles with broken boxes, store the pieces in ice-

cream containers or cheap plastic boxes with lids.  Number each 
container and write that number on the back of each puzzle 
piece that belongs in it.  This makes it is easy to find where stray 
puzzle pieces belong.  Cut out the picture and put the number on it 
before throwing the broken box away.  Store the boxes and 
pictures in number order. 

 
 
o It would be an advantage to have an outdoor storage area for 

storing the wheeled toys, sand pit toys and other outdoor toys and 
equipment such as balls and bats, etc. 
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RECORD KEEPING 
Record keeping is a vital part of running a Day Care and records must 

be comprehensive, clear and kept up to date.  Each child should have a 

file that contains all the important information relating to him/her.  Ensure 

that any confidential information is kept in a locked cabinet or cupboard 

and are made accessible only to those who have the right to see them.   

 

Refer to Chapter 7 (pg 42) of the Guidelines for Day Care Dept. of 

Social Development for a complete list of administrative requirements.   

 

It is essential to record the following information for each child: 

• Surname, full name, gender and date of birth 
• The child’s home language 
• Home address and contact numbers of parents/guardians 
• Details of who has permission to fetch the child  
• Name and number of the child’s doctor 
• Medical history of the child 
• Admission and discharge register 
• Attendance register 
• Written permission for guardians for any planned excursions 

outside of the facility 
 
In addition to the above records, it is vital that a record is kept of the 
child’s developmental progress.  You can use the Milestones charts and 
the Checklist charts as a guide to help you devise a system to record the 
child’s progress.  Caregivers should make a written note of any progress 
and/or any regression they may observe in the child’s development, 
behaviour or emotional state.  These notes can be used to develop 
individualised stimulation and care programmes for children, especially 
those with special needs.  
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SAFETY AND FIRST AID 
The safety of the children should be in the minds of the Care Givers at 

all times of the day.  As in any situation, there are always potential 

dangers and children can get hurt at any time of the day, even when 

indoors.  Children have broken their arms just falling badly off a plastic 

chair onto a carpet or drowned in 4cm of water after only 2 minutes.   

Take the time to look around the centre for potential hazards and 

eliminate as many as you possibly can.  Devise and enforce safety rules 

for the children to follow such as always washing their hands before they 

eat, never letting them climb on metal equipment with shoes on or never 

letting them play outdoors without an adult being present  You will need 

to constantly remind children of these rules. 

 

All Care Givers and regular Day Care staff should have basic First Aid 

training and should be encouraged to attend regular First Aid courses 

and keep up to date with new treatments and developments.   The Day 

Care Centre must own an up-to-date First Aid Manual and train Care 

Givers in how to treat injuries correctly. 

It is important that every Care Giver knows how to perform the following: 

1. Mouth-to-mouth resuscitation (to restore breathing) 

2. Cardiac massage (to restore the heartbeat) 

3. The Heimlich Manoeuvre (to free something stuck in an airway) 

4. How to stop severe bleeding using direct pressure 

 
With many of the children in your care being HIV positive, it is essential 

that all bleeds be treated as serious and the correct protocol used for 

treatment.  Care givers should always wear rubber gloves when 

dealing with bleeding wounds.   
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Consult an expert from St. John’s Ambulance, the Red Cross or a local 

EMT for guidance on the treatment of all minor injuries and to help you 

to make sure the centre has a fully stocked First Aid Box which is 

checked and refilled regularly.    

The centre should keep an INJURY BOOK in which all injuries and 

treatment given is recorded.  The headings can look like this: 

 

Date Time Child’s Name Nature of injury Treatment given Sign 

      

      

      

      

 

 

Display these Emergency Contact Numbers in a prominent place 

EMERGENCY CONTACT NUMBERS 

DOCTOR  
HOSPITAL  
AMBULANCE  
POLICE  
SECURITY 
COMPANY 

 

FIRE 
DEPARTMENT 

 

HOSPICE  
DIRECTOR 
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Refer to Chapter 9 (pg 52) of the Guidelines for Day Care Dept. of 

Social Development for comprehensive guidelines on caring for the 

health of the children. 

 

A safety check list 

Photostat and use this check list to ensure that your Day Care Centre is 

safe.  Add items to the check list that are specific to your centre. 

Done by: ________________________    Date: 
______________ Safe Not 

safe 
Indoors   
There is no water for a child to drown in or any uncovered buckets   
All electrical sockets are covered with a shield or are in use   
No electrical cords are on the ground or hang down from counters   
All glass doors have something on them to prevent children running 
into them   
All poisonous substances are locked away or out of reach   
All medicines are locked and stored out of a child’s reach   
There are no small items lying around for children to choke on   
There are no broken toys or equipment that could cause injury   
There are no sharp knives or objects within the children’s reach   
There are no plastic bags lying around   
The first aid box is fully stocked and out of reach   
   
   
   
   
   
Outdoors   
The garden fencing is completely secure   
All gates are completely child proof and kept locked   
All the climbing equipment is safe, no loose planks, no raised nails   
The sand pit has been treated with salt within the last month   
There are no poisonous plants, berries or leaves in the garden   
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DAILY PROGRAMMES 
 
A good day programme will take into consideration the unique and 

specific needs and requirements of every group such as their age, their 

state of health and their abilities.  It should provide the children with the 

correct balance of activities and be stimulating but not too demanding or 

tiring.  There needs to be time for the children to run about freely and 

explore the outdoor equipment; time for them to be calm; time for them 

to express themselves creatively through art and musical activities; time 

for them to talk and time for them to listen and learn; time for them to 

think and problem solve and time for them to rest and eat and renew 

their energy levels.  Care givers need to plan their days carefully but 

also be flexible and willing to change or do something out of routine if it 

will benefit and stimulate the children.   

 

 

 

 
Adapt and change the times of the following programmes to suit your 

specific needs.  However, a good programme must have the following 

important elements: 

o Regular times for routines such as nappy changing, toileting, 

washing hands, eating, resting or sleeping  (Try to keep these at 

the same time every day so the children know what to expect) 

o A variety of activities that stimulate children – change the toys 

they play with, the books they look at and the music they listen to 

o A balance of energetic, physical activities and calmer activities 

           The purpose of day care is to develop the whole 

child, so their cognitive, physical, social, emotional, 

spiritual, normative and creative needs must be met.   

Remember…. 
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o Plenty of time for quality individual interaction between care 

givers and each child 
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A DAY PROGRAMME FOR BABIES (0 – 1 

YEAR) 

TIME ACTIVITY 

7:00 – 8:30 

Children arrive.  Give individual attention to each one. 

Attend to any physical needs e.g. Nappy change. 

Breakfast, if necessary. 

Put the younger babies down to sleep. 

8:30 – 9:30 

Spend time with those who are awake – playing with toys, looking at 

pictures in books, singing and doing finger rhymes.  Play music for 

them to listen to. 

9:30 – 10:00 
Change nappies and clothing if needed. 

Give bottle or appropriate finger snack.  

10:00 – 11:00 

If the weather is suitable, take the babies outdoors.  Stay in the 

shade if it is hot or find a warm sunny spot in the winter.  Give them 

individual attention, lots of cuddles and talk to them. 

11:00 – 12:30 
Change nappies.   

Give a bottle or feed them lunch. 

12:30 – 14:20 
Nap time.  Play with and talk to babies who are awake.  Calm time.  

Play calming music. 

14:30 – 15:00 Change nappies.  Give bottles or snack. 

15:00 – 16:30 
Take outdoors to play if the weather permits. 

Play, talk and give individual attention. 

16:30 – 17:00 
Change nappies.  Prepare for them to go home.   

Dress in appropriate clothing. 

 
POINTS TO REMEMBER 

o Babies need lots of physical contact and cuddles. 

o Babies must not be left in wet or soiled nappies.  Change these as 

soon as possible. 

o Babies should never be left to cry unattended.   

o Talk to them, sing to them, play music to them and play with them. 



 - 111 - 



 - 112 - 

A DAY PROGRAMME FOR TODDLERS (1 – 3 

Years) 

TIME ACTIVITY 

7:00 – 8:30 

Children arrive.  Greet each child individually with a smile and a hug. 

Change nappies and clothing if necessary. 

Feed breakfast if this is needed. 

8:30 – 9:15 

Indoor activities such as playing with construction toys, blocks, 

puzzles, dolls, etc.  Provide paper and crayons for drawing, and 

pictures for cutting and pasting.  Provide play dough and toys to go 

with the play dough.  Talk to the children and play with them. 

9:15 – 9:30 Toilet routine and hand washing.   Change nappies if necessary. 

9:30 – 10:00 A healthy snack with something to drink afterwards. 

10:00 – 10:30 
Play music and let them sing, dance and move or involve them in a 

creative activity where they can draw and paint, cut and stick. 

10:30 – 11:45 
Play calming music.  Let them rest and take a nap if they need to. 

Those who are awake can play in the garden.  Watch them! 

11:45 – 12:00 
Wash hands and toilet routine. 

Change nappies if needed. 

12:00 – 12:30 Lunch and something to drink afterwards.  

12:30 – 12:45 
Story time - tell or read them a short story.  Use dolls, puppets or 

books with bright pictures. 

12:45 – 14:00 Resting time.  Calm, restful activities for children who are awake. 

14:00 – 14:45 Outdoor play if the weather permits.  

14:45 – 15:00 Change nappies.  Toilet routine and wash hands. 

15:00 – 15:15 Feed them a healthy snack with something to drink afterwards. 

15:15 – 16:15 
Quiet indoor activities.  You can read another story.  Play dough and 

drawing / painting activities etc. 

16:15 – 16:45 Toilet routine.  Prepare for going home. Quieter activities.  

16:45 – 17:00 Pay individual attention to each child as they leave.    

 

POINTS TO REMEMBER 
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o Giving a toddler loving attention is even more important than any 

activity you can do with him or her  

o Language development is vital:  talk, sing, and listen to them  

A DAY PROGRAMME FOR children (3– 6 

Years) 

TIME ACTIVITY 

7:00 – 8:00 
Children arrive.  Welcome each child with a smile. 

Have quiet activities available.  Feed breakfast if this is needed. 

8:00 – 8:15 

Informal discussion time.  Encourage children to tell you any news 

they have.  Talk about the weather, the day ahead, and any 

activities that you have planned. 

8:15 – 8:45 
Planned activities to develop skills and understanding of concepts.  

School Readiness activities for children going into Grade 1. 

8:45 – 9:30 

Free Play time.  If there is more than one care giver, let children 

choose whether to play inside the play room or outdoors.  Care 

givers must be observant while the children play, making sure that 

they play safely.  Change the toys every day for stimulation. 

9:30 – 9:45 Toilet routine and hand washing.     

9:45 – 10:00 Feed them a healthy snack with something to drink  afterwards. 

10:00 – 10:30 
Play music and let them sing, dance and move to music or involve 

them all in a craft activity.  Discuss things of interest to them. 

10:30 – 11:45 Free play time.  (As above) 

11:45 – 12:00 Wash hands and toilet routine. 

12:00 – 12:30 Lunch and something to drink afterwards. 

12:30 – 12:45 
Story time - tell or read them a short story.  Use dolls, puppets or 

books with bright pictures. 

12:45 – 14:00 Resting time.  Calm, restful activities for children who are awake. 

14:00 – 14:45 Outdoor play if the weather permits.  

14:45 – 15:00 Toilet routine and wash hands. 

15:00 – 15:15 Feed them a healthy snack with something to drink afterwards. 

15:15 – 16:15 
Quiet indoor activities.  You can read another story.  Offer play 

dough and drawing activities etc. 
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16:15 – 16:45 Toilet routine.  Prepare for going home. Quieter activities.  

16:45 – 17:00 Pay individual attention to each child as they leave.    

 

POINTS TO REMEMBER 

o Children of this age still need a lot of individual attention  

o Encourage independence but always offer support  

ACTIVITIES FOR THE CREATIVE AREA 
 

PLAY DOUGH 

Put play dough out to 

play every day. 

Things to put with it: 
Plastic plates  
Plastic ice trays 
Toy cups and saucers   Plastic forks & knives  
Plastic rolling pins  Shaped biscuit cutters  
Toy pots and pans  Plastic moulds 
Plastic farm animals  Toys with interesting shapes 
 

 
Painting 
 

Painting provides a wonderful outlet 

for young children to relieve stress and 

express their emotions.  A Day Care 

PLAY DOUGH RECIPE 

3 cups white cake or bread flour  
1 cup salt 
1 small 12g packet of Cream of Tartar 
3 Tablespoons oil 
3 cups of water 
food colouring 
A few drops of essence e.g. lemon essence; vanilla 
essence; strawberry essence (optional) 
METHOD 
Mix flour, salt and cream of tartar in a heavy metal 
pot 
Mix water, oil and food colouring and slowly add to 
the flour mixture, stirring with a wooden spoon. 
Cook over a low heat, stirring all the time. 
Just before the play dough is completely cooked, 
remove from the stove and allow it to finish cooking 
in its own heat.  Knead and store in an airtight 
container. It can be kept for two to three weeks. 
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centre should ideally have painting activities for the children almost 

every day.  If you do not have an easel, put newspaper down on the 

floor.   
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You need: 
o Paint – powder paint can be mixed 

with wallpaper glue and water to make 
it go further.  Ready made paint and 
Nursery Dye is available from 
suppliers of paint for schools   
(Contact your nearest Pre-primary or 
Nursery School to get names of local 
suppliers) 

o Paint pots with lids and plugs.  Seal at 
the end of every day. (SMILE toys) 

o Paint brushes.  Wash every day – do 
not leave in the paint overnight.   

o Scrap paper.  Ask the community to 
collect scrap paper for drawing and 
painting on. 

o Lots of newspaper to save table tops and floors from the mess! 
 

DRAWING 

Drawing in some form or another is probably the first form of creative 

expression for children and it provides traumatised children and children 

in distress a means of expressing their pain and anxiety.  That is why it 

is important that the children are given an opportunity to draw every day.  

Provide different media for them depending on their age and their fine 

motor control.   

You need: 
o Paper of all shapes, 

colours and sizes  
o Jumbo crayons  
o Thin crayons  
o Jumbo koki pens 
o Pastels 
o Coloured chalk   (Quickly 

dip the chalk in water 
before use) 

o Pencils crayons 
o Charcoal 
o Pencils and pens 
o White boards and white board markers 
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Cutting and pasting activities 

Children should only be allowed to cut out under adult supervision as 
scissors can be dangerous.  Only use blunt nosed scissors, but make 
sure they are fairly sharp otherwise the children get frustrated. 
 

You need:  
o A few pairs of blunt-nosed safety scissors – left-handed children 

need special scissors or “Ambi” 

scissors (available at Waltons) 

o Pictures for cutting out (collect old 

birthday and Christmas cards, 

pictures from magazines, adverts, 

pamphlets, etc) 

o Glue – make a jug of wallpaper glue 

which can be used to thicken powder paint and as glue for paper.  

(Buy at a hardware store) or 

o You can make glue by mixing flour and water to a paste 

o Paper of all sizes and colours 

 

Box Construction 

This is a wonderful, creative activity which 
encourages children to create machines, 
houses and structures using waste materials.  
Get the community to save all their 
packaging from food (cardboard boxes, 
plastic tubs, etc) and the insides of toilet 
rolls, wax paper rolls and paper towel rolls 
etc.    
You will need: 
o Anti-waste (boxes, cartons, lids, etc) 

o Stickers (ask printers and factories for 

any free overruns) 

o Craft glue or flour and water paste 

o Paint – once the child has made something, he may want to paint it.   
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MUSICAL ACTIVITIES 
 
Music should be a part of every day for the young child.   
 

SINGING 

Let the children sing songs while they play, while they tidy up the play 
room, while they wash their hands, and before they eat their food they 
can sing a prayer of thanks. 
Teach them songs and simple rhymes with hand actions and songs and 
rhymes with actions that involve their whole body. 
Teach the children songs that will help them learn and remember 
important things like the names of body parts, hygiene and values.  
Songs are also a good way to help children to remember the order of the 
alphabet or the order of numbers.  Number songs and rhymes can teach 
children how to count, add and subtract.   
 

DANCING AND MOVING TO MUSIC 

If you have a CD player or a radio, or even just a 

drum or tambourine, encourage children to listen to 

the music or the beat, to dance and move to the 

beat and to clap in time to music.   Train the 

children to listen to:  

o the pulse and the rhythm of the song  
o to hear when the music gets louder and when it gets softer   
o when the song has high pitched notes and low pitched notes 
o what instruments are being played in the song 
o whether the song is fast or slow or somewhere in-between 

 

MAKING AND Playing Musical (PERCUSSION) 

instruments 
Make simple musical instruments for the children to play in time to music: 

o Shakers can be made with plastic yoghurt cartons – put some 
maize rice, stones or plain rice inside and cover with a large 
sticker or paper and elastic band.  Shake in time to the music. 

o Make rhythm sticks by cutting pieces of thick dowel rods, old 
broom sticks or plastic tubing about 20cm in length.  They can 
bang these together.  
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o Make kitchen drums by hitting a plastic cup with a teaspoon, a 
metal pot with a metal spoon, banging pot lids together, etc.  

o Saw dry coconut shells in half.  Bang together in time to music. 
Outdoor activities  
 

Activities to develop the children’s large motor skills should take place 

regularly – at least once a week.  Let them crawl through things, 

balance on things and jump over things.  Take the time to teach the 

children how to hop, jump with two feet together, skip, gallop, jump 

and turn their bodies while they are in the air and how to play 

hopscotch.  You can draw a hopscotch on concrete or tar with chalk. 

 

 

 

 

Let them catch and throw bean bags, large balls, tennis balls.  Get 

them to hit the balls with a bat, bounce the balls and kick the balls. 

Balance bean bags on their heads and other parts of their bodies. 

Teach them how to use the hula hoop or place the hula hoops on the 

ground and play games where they jump from one to the other.   

Play musical statues and musical bumps – play music, or bang a 

drum and when you stop they must stand like a statue or sit down.   

Play games where they must run and stop and quickly change 

direction.  

You need: 
o Bean bags – make your own 

from strong material and fill with 
maize rice or plastic beads 

o Balls – big balls and small balls.  
You can buy cheap second hand 
tennis balls from the local tennis 
club 

o Skipping ropes – only use these 
under adult supervision 

o Hula hoops 
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o Bats – plastic or wooden cricket bats.  You can make your own by 
rolling newspaper into a long tube shape and securing with thick 
packaging tape. 
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School readiness 

 
School Readiness refers to the child’s total readiness to benefit from 

formal education in a group situation.  

 

School Maturity 
The child who has achieved school maturity has the necessary physical 

and motor skills, eye-hand co-ordination, has established hand 

dominance and has normal brain functions.  Although it cannot be linked 

to a specific age, in South Africa it is felt that by the age of six years 

most children will have the required maturity.  Children normally enter 

Grade 1 the year in which they turn seven.   
 

SCHOOL READINESS 

When a child is ready for learning, the 

experience is pleasant.  When he is 

not ready, he will become bored and 

resist the experience.  School 

readiness includes aspects such as 

emotional, intellectual, social and 

physical readiness.  School Readiness 

is a process that begins at birth and can be accelerated and affected 

by the child’s environment, those who care for him and the stimulation 

          Going to school for the first time is one of the main events in a 

young child’s life.   Children need help reaching the stage where they 

are able to deal with all the challenges this will involve.   The child who 

begins school without being ready is disadvantaged from the start. 

 

It’s a fact… 
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he receives.  It should not be left to chance – it is the task of parents, 

care givers and teachers to prepare the child for school. 
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GETTING Children READY FOR SCHOOL  

EMOTIONAL STIMULATION 
o Children need to know unconditional 

love and acceptance from a significant 

adult in order to cope and to form 

relationships at school 
o From birth the young child needs to be 

held and touched and to experience 

appropriate physical affection from a 

loving adult.  
o They should spend as much time as 

they can in an environment that is structured, safe and predictable 

so that they can gain confidence. 
o Children must have a significant adult or care giver that is always 

available should they need help and know that their needs will be 

met by this person.  Then they can relate to the teachers at school, 

accept their authority and approach them confidently. 

o Whenever possible, allow the child to make choices.  
 

SOCIAL STIMULATION 

o The development of a strong bond with the mother or surrogate 

mother is very important for the child’s future socialisation. 
o Encourage them to form close bonds and relationships with 

fathers, grandparents and other trusted family members and 

friends. 
o Children need to be taken on outings to places where they will 

meet other people and learn how to behave appropriately. 
o Children need to play in the presence of other children from an 

early age and learn to respect the rights of others. 
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o Make children aware of the needs of others. 

Physical stimulation 

o Encourage body awareness by naming body parts from a young 

age.  Place mirrors at the child’s level in the play room and in 

the bathrooms. 

o Provide a safe but stimulating environment for children to engage 

in active play e.g. jungle gyms, swings, 

climbing toys. 
o Teach children games which involve 

movement like “Cat and Mouse”  
o Play ball games to develop hand-eye 

co-ordination. 
o Tricycles and scooters will develop co-

ordination and balance. 
o Encourage children to test their skills 

and be adventurous when playing on 

outdoor climbing equipment. 
o Encourage rolling, crawling, running, 

jumping, skipping and dancing. 
 
o Provide daily opportunities 

to develop fine motor skills 

with finger rhymes, building 

and construction toys, play 

dough, crayons for drawing, 

blunt-nosed scissors, glue, 

paint and paintbrushes, etc. 
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Cognitive stimulation 

o Talk to the children all the time.  Describe what they are doing and 

introduce them to new and interesting words.  Ask them questions 

that are “open-ended” – i.e. do not just require a “yes” or “no” or a 

straightforward answer.   E.g. “Did you have a good day at school?” is 

a closed question.  “Can you tell me what you did at school today?” is 

open-ended.  “What are you building with those blocks?”  is a closed 

question.  “Can you tell me more about that interesting block structure 

you are building?” is open-ended.  Open-ended questions require the 

children to think and use full sentences.  Ask questions that begin 

with “Why…?”; “How…?” and “What do you think…?”   

o Encourage children to ask their own questions and always be willing 

to answer them in a patient and respectful manner.  If you are too 

busy, explain to the child that you are too busy right now but as soon 

as you can you will sit down with him and answer his questions.  Use 

language that the child can easily understand. 

o Teach children to listen carefully to instructions and then praise 

them for carrying them out correctly.  Make the instructions more 

complex as they mature.  E.g. “Tidy up the toys, put the box on the 

shelf and then come and sit down on the mat in front of me.” is a 

complex instruction as it has more than one component.  

o Make the child aware of his 

environment.  Point out new and 

interesting things; introduce him to his 

world.  Praise him for being observant.   

o Provide the children with as 

stimulating an environment as you 

possibly can in which they can play 

and develop their emerging skills.   
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o Build up a selection of stimulating, age-appropriate toys, puzzles and 

games.   Do not put the same toys and games out every day.  

Rotate the toys available to them every few days or at least once a 

week so that they do not become bored.  Play with the child 

whenever you can.  

o Teach the child to use all his senses all the time.  Encourage him 

to look, listen, touch, smell and taste (when appropriate) so that the 

world will not pass him by unnoticed.   Then ask them to describe 

what they have seen, heard, etc.  Point out similarities and 

differences or ask them to.  E.g.  “Which toy feels softer?” or “Which 

food tastes saltier?” 

o Provide plenty of opportunities to play with sand, water, mud and 

other interestingly textured substances.   

o Give children the opportunity to sort things into groups according to 

one or more attribute e.g. colour or shape.  For younger children you 

can ask them to sort household items such as knives, forks and 

spoons or the shopping into those things that belong in the fridge and 

those that belong in a cupboard.   

o Read to the children as often as you can and whenever you can.  

Well chosen books are a treasured resource that should never be 

underestimated. 

 

 

 

 

 

Use this checklist to help you decide if a child is ready for formal 
schooling.  The school ready child should score mainly in the “Often / 
Mostly” column.  You can also use it to see where the child needs to be 
stimulated and assisted to achieve greater school readiness.   

         Before a child goes to school it is important to ensure 
that his vision and his hearing are well within normal limits.  
Many children with undiagnosed vision and hearing 
problems suffer through years of formal schooling being 
labelled as “slow” or “learning disabled” when a simple 
hearing and vision test before entering Grade R or Grade 1 
would have prevented this unfortunate situation. 
 

Remember
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A school readiness checklist 

Child’s Name:  ___________________________Date: ________ Often / 
Mostly 

Some- 
times 

Never/ 
Seldom 

E
m

ot
io

n
al

 Does the child explore his world?    
Does the child ask questions and expect answers?    
Can the child make choices?    
Does the child show independence?    
Can the child separate from his parents / care givers?    
Does the child behave in a confident manner?    
Can the child control his emotions appropriately?    

So
ci

al
 

Can the child form relationships with other children?    
Can the child share things with others?    
Can the child conform and identify with a group?    
Can the child put the needs of a group before his own?    
Can the child respect the needs of others?    
Does the child seem to have a positive self-image?    
Does the child follow rules and respect authority?    

P
h

ys
ic

al
 /

 C
on

ce
n
tr

at
io

n
 Is the child’s vision and hearing normal?    

Is the child independent when eating and toileting?    
Can the child walk along a straight line and balance well?    
Can the child run comfortably?    
Can the child hop, skip and gallop?    
Can the child perform a somersault?    
Are the child’s movements smooth and co-ordinated?    
Can the child catch and throw a tennis ball easily?    
Can the child tell the left and right sides of his/her body?    
Can the child control scissors with accuracy?    
Can the child hold a crayon or pencil correctly?    
Can the child draw and colour-in with control?    
Can the child cross his / her midline?      
Can the child sit still and focus for about half an hour?    

N
u
m

be
r 

Can the child count to twenty?    
Does the child understand the value of numbers to ten?    
Can he perform simple addition and subtraction sums?    
Does the child recognise the basic geometric shapes?    
Can the child extend and create a pattern? e.g.   *//*//*//*/ __    
Can the child sequence events and pictures correctly?    
Can the child think up logical solutions to problems?    

La
n
gu

ag
e 

Can the child communicate effectively in one language?    
Can the child carry out complex instructions?    
Can the child listen to a story and answer questions about it?    
Is the child interested in books and keen to learn to read?    
Can the child read and recognise his / her own name?    
Does the child attempt to write letters and words?    
Does the child understand that writing represents language?    
Can the child find small differences in pictures?    
Can he see differences in letters? e.g.  d  b  p  q      
Can he complete shapes that are only partially drawn?    
Can the child remember and repeat five nouns / numbers?     
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THE NUTRITIONAL REQUIREMENTS  
OF YOUNG CHILDREN 

 
Children require more energy than adults as they tend to be more active 

and are growing.  What follows are the energy requirements and the 

nutrients needed for optimal growth in children.   

 

Recommendations for Energy requirements 

1. Fat recommendations for children younger than 6:   

40% of total energy requirements 

2. Protein recommendations for children younger than 6: 

12% -15% of total energy requirement 

This can vary if the child has an infection or if a child has 

severe malnutrition 

3. Fibre recommendations for children over 2 years of age 

Minimum: child’s age + 5g dietary fibre per day 

Maximum: child’s age + 10g dietary fibre per day 

(So a 3 year old should have at least 3 + 5 = 8g of fibre per  

  day and at the most 3 + 10 = 13g of fibre per day) 

 

All children, whether they are 

healthy, HIV positive or 

malnourished, should be given 

foods that are as natural as 

possible and not foods like chips 

and sweets, which have little 

nourishment.  Minimize the 

amount of preservatives, artificial 

colours and flavours that are given to the children.  Food should be 

locally available and seasonal.     
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GUIDELINES FOR MALNOURISHED, HIV/AIDS 

INFECTED CHILDREN AND CHILDREN WITH AN 

INFECTION 

 

o Severe malnutrition reduces the working of the heart, liver, 
kidneys and gastrointestinal tract.   

o A significant weight loss of 10% (this could mean even a 1kg 
weight loss in children) can be dangerous to a child’s health. 

o Rehabilitation of the malnourished child should take 5 weeks. 
o If a child has not eaten properly for over 10 days and then 

starts to get his/her appetite back, introduce foods slowly by 
giving half the requirement needed for the child’s age and 
increase it over a few days. 

o As the child’s appetite returns, increase the intake of foods that 
provide energy and protein.  Do not give too much protein in the 
beginning of rehabilitation.  Slowly increase it over a few days. 

o Treatment is effective in severely malnourished children if they 
have a weight gain of more than 10g per kg of their weight per 
day. 

o If the child is putting on less than 5g per kg of their weight per 
day, then the treatment is ineffective. 

o Add as much variety as possible to the daily meal intake.  
o A child that has HIV/AIDS may require 1-2 times the 

requirements or the RDA* requirements (i.e. 1-2 times more 
food than a child who is not infected). 

o HIV/AIDS children need 3-5g protein per kg of their weight to 
allow for catch-up growth.  

o HIV/AIDS children need 150-200k calories per kg of their 
weight per day. 

o Children who are severely malnourished and / or have 
HIV/AIDS may battle to absorb fat so fatty foods will make them 
feel ill. 

o Regularly check and record the child’s growth to detect early 
signs of growth failure. 

o Lack of growth can be as a result of poor food choice rather 
than food not being absorbed into the child’s system. 

o If a child is stunted but looks in proportion, it may be beneficial 
to see which age group the child fits into for his / her height and 
then increase the food intake to one and a half times,  allowing 
for catch-up growth. 
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o Supplementation may be necessary but not more than 2 times 
the RDA (Recommended Daily Allowance) for vitamins and 
minerals. 

o Iron supplementation should not be given to children with 
severe malnutrition or severe infection. 

o Malnourished children need Vitamin A supplementation every 
day.  Check to see if Vitamin A intake is up to date on his / her 
Road to Health card. 

o Make sure food has been cleaned well before cooking, 
especially it is being eaten raw. 

o Meat, chicken and fish should be cooked well.  Make sure eggs 
are never served runny. 

o Store food off the floor in a clean place and keep well sealed. 
o Avoid preservatives, artificial colours and artificial flavours. 
o Reduce or stop giving the child table sugar if he/she has oral or 

vaginal thrush. 
o Look for signs of worm infestation. General symptoms include 

irritability, sleeplessness, frequent coughing and abdominal 
cramps, itching around the anus and loss of appetite. 

 

children who have been severely 

malnourished 

- Feed 5 times per day with normal food and supplement with a 

good multi-vitamin  and minerals 

- Eat high energy dense foods such as bananas, milkshakes/ hot 

chocolate, biscuits 
- They need energy and protein dense recipes using local foods. 
- Increase portion sizes over a period of time 

   

Overfeeding 

Be careful not to over feed a child that has been underfed.   Measure the 

child’s weight for his height to see if the child is wasted.  Measure height 

for age to see if the child is stunted before beginning the rehabilitation of 

Water is a vital component of life and a child should be offered water 
often, especially when it is a hot day or he has a high fever or if he has 
been playing and running around.  Water should be given after a main 
meal or snack.  Do not let a child drink too much 30 minutes before he 
is due to eat as drinking liquids, especially juice, will make him feel 
full, leaving less space for a nutritious meal. 
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the malnourished child. 
 

The malnutrition / infection cycle 
 

 

 

 

 

 

 

 
 
 
 
 
   
 
 

 

FEEDING A CHILD WITH Diarrhoea 

• Give an oral rehydrate solution (ORS) to prevent dehydration 

• Minimise or remove dairy products from the diet 

• Feed throughout the diarrhoea if you can 

• The child may need to be fed frequent, small liquid feeds to start 

off with, every 2-3 hours initially (may need to feed through the 

night) and as quickly as possible, move from clear fluids to full 

fluids, soft diet then lastly, include a full diet.  

• Supplement with B-complex vitamins (RDA), folate (5mg/day), 

vitamin B12, vitamin A and Zinc (15mg/day) 

Insufficient food intake 

Child is likely to get more severe 
infections which tend to last 
longer  

-  Weight Loss 
-  Growth faltering 
-  Immune suppression 
-  Damage to the gut 
-  Vitamin A deficiency 

- Child loses his appetite 
- Increased Diarrhoea 
- Increased Vomiting 
- Increased protein and  
   energy needs 

THE 
“MALNUTRITION- 

INFECTION” 
CYCLE 
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• Gradually increase a child’s food intake over a week, especially 

when the child has had severe diarrhoea and vomiting over a 

period of time.  
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Healthy ideas for morning or 

afternoon snacks 

Muffin with peanut butter / cheese / butter 
Yoghurt and fruit or fruit on its own 
Fruit lollies or yoghurt and fruit ice lollies  
Dried fruit – sulphur free 
Vegetable sticks and 
mayonnaise   
Oat and pumpkin seed 
biscuit 
Oven roasted potato and 
sweet potato       
    with mayonnaise   
Avocado, cherry tomatoes 
and sliced cheese  
Seed rusks 
1 slice Whole-wheat bread 
with peanut butter / cheese / 
butter / apricot 
 

Healthy ideas for Lunches 

Stews: chicken and butternut, beef and sweet potato, chickpea and  
  vegetables 
Soups eg: lentil, bean, tomato, butternut and butterbean, vegetable etc. 
Scrambled eggs on toast 
Mince and spaghetti 
Macaroni and cheese 
Fillings for sandwiches made with whole wheat or pita bread 

- Peanut butter (be careful of children with allergies) 
- Butter, cheese and Marmite 
- Chicken and mayonnaise 
- Liver pate and cucumber 
- Tuna, mayonnaise, tomato and lettuce 
- Egg mayonnaise 

 
Vegetable stir fry with egg noodles 
Chicken, mushroom and tomato pasta 
Pasta and cooked vegetables with grated cheese 
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High energy foods 

Malnourished and infected children need foods that are high in energy to 
help weight gain and catch-up growth but they cannot eat too much food 
at one time.  Increase the child’s energy intake by feeding him/her 
smaller portions of food but with higher energy content, for example; 
butter and 1 tsp milk powder in porridge or add peanut butter to porridge.   
Here is a list of foods that are high in energy, although some of them are 
low in nutritional value.  The highlighted foods are the more nutritional 
foods: 
 

 

 
 

 

Avocado Pears      Nuts & seeds (if not allergic) 

Peanut butter on brown bread   Eggs 

Cheese      Fruit & yoghurt ice lollies 

Dried fruit      Beans and lentils 

Banana, yoghurt and honey   Fruit smoothie (add milk powder) 

Adding milk powder to porridges            Mash potato, sweet potato, butter 

French toast     Apple crumble   

Chocolate crunchies    Apple, cinnamon & jam muffin                            

Custard      Bread and butter pudding 

Butter       Soft margarine   

Biscuits       Chips     

Cakes       Chocolates 

Sweets      Oil      

Hard brick margarines    Fried food 

Sugar       Sweets 

    

 

High in energy but low in nutrients – not so healthy 

Excellent source of energy and very nutritional / healthy 
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VEGETABLE PROTEIN 

 
             

 
 

    
 

ANIMAL PROTEIN 

           
 

   
 

     

 
STARCH/CARBOHYDRATE 
                 

 

             

     
 

                      

         
 

    

 
FRUIT & VEGETABLES 

 

        
 

 
 
      

 

  
 

  

 
HIGH ENERGY FOODS 

                                            

                                        

                                  
 

pulses 

Legumes 

MIXED MEAL GUIDE 
Choose something from each box for a balanced meal 
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Protein     -     chicken 
Fat       -     2 tsp oil/gravy 
Carbohydrate  -     Mashed potato 
Vegetables     -     Peas, carrot,   
                               butternut 

 

 

 

 

 

12-15 % PROTEIN 

      48 % CARBOHYDRATE 
(Fruit, Vegetables & Starches) 

±40 % FAT 

Protein & fat    - Full cream milk 
Carbohydrate  - Cereal 
Fruit      - Strawberries 

Protein       - Beef in soup 
fat         - 2 tsp oil 
Carbohydrate  - Potato in soup 
Vegetable     -  Pumpkin,     
                                Spinach, onion 

Protein     - Fish/chicken 
Fat       - 2 tsp oil 
Carbohydrate  - Rice 
Vegetable     - Mixed   
                                vegetables 

Protein     -     egg 
Fat       -     1 tsp butter 
Carbohydrate  -     Bread roll 
Fruit     -     Apple    

Protein     -     Beans 
Fat       -     2 tsp oil 
Carbohydrate  -     Pasta/pancake 
Vegetables     -     Carrot, onion 
                                courgette   
                                

Fruit & Vegetables 
contain high amounts 
of carbohydrates and 
should be included in 
every meal. 

Ideas for 
balanced 
meals 

THE PLATE 
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ADDITIONAL NOTES 
 

• Boys and girls between 5 – 7 years can be given the option of 1 
tsp sugar with cereal or porridge.  They should be given three 
extra portions of carbohydrates/starch such as a slice of bread, a 
potato, a spoon of rice, etc.  They should also be given one extra 
fat such as a teaspoon of butter / margarine / oil 

• Juice should be made with pure fruit juice (Liquifruit/Ceres) and 
diluted: 125 ml juice with 200 ml water 

• Children with HIV/AIDS may need ½ to 2 times more food than 
prescribed in the tables  

• Eggs should be cooked properly to prevent salmonella infection  
• Watch out for dairy intolerance when using milk to cook the 

porridge 
• Try to use whole-wheat or seed loaf bread (for the older children)   

Minimize the intake of white bread 
• The fresh vegetables sticks/carrots sticks help with teething and 

introduce children to fresh vegetables.  Be careful that the child 
does not choke on the vegetables.    

• Healthier alternatives to fats such as butter and oil are:  pecan 
nuts, almonds, all nuts and seeds and avocado pears  

• Mixing potatoes and sweet potato together is healthy as it lowers 
the GI levels 
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Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
WAKE UP 

200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 
BREAKFAST 

½ cup cooked 
Oats,  
1 tsp butter 
½ apple grated 
into porridge 

Boiled egg on 
toast and 1tsp 
butter or maize 
meal porridge with 
1 tsp butter and  
½  fruit 

½ cup Cerelac or 
Maltebella with    
1 tsp butter 
½ fruit 

Baked oats with 
apricots or 1 cup 
cooked oats with 
1 tsp butter and   
1½ tsp chopped 
raisins 

Scrambled egg (1 
egg) on buttered 
(1 tsp) bread and 
 ½ a fruit 

½ Cup maize 
meal porridge with 
1 tsp butter and  
½ a fruit  

½  cup Cerelac or 
Maltabella with  
1 tsp butter and  
½ a fruit 

SNACK 
½ -1 fruit 
250 ml juice or 
water 

½ -1 fruit 
250 ml juice or 
water 

½-1 fruit 
250 ml juice or 
water 

½-1 fruit 
250 ml juice or 
water 

½-1 fruit 
250 ml juice or 
water 

½ -1 fruit 
250 ml juice or 
water 

½-1 fruit 
250 ml juice or 
water 

LUNCH 
1 ½ cup cooked 
chicken stew with 
30 g chicken, 
potatoes, carrots, 
and spinach 
2tsp oil  

Steak and Kidney 
pie, 
2 tsp oil,  
1 cup mashed 
vegetables 

1 ½ cups chicken 
casserole with 
30g chicken 
sweet potatoes, 
butternut and 
peas 

30g mince 
½ cup mashed 
potato  
1 cup cooked 
vegetables   
2 tsp fat   

1 ½ cup 
vegetable and 
lentil bake 

1cup chicken and 
vegetable stock  
½ C pasta 
30 g chicken   
 2 tsp oil 

½ cup beef (30 g 
beef) stew with 
½ cup putu   
1 cup cooked mixed 
vegetables and       
2 tsp oil 

SNACK 
250 ml milk 
1 biscuit or ½ fruit 
Vegetable sticks 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

DINNER 
Thick Cream of 
tomato soup add 
1/3 cup butter 
beans   
2tsp oil 

1 cup lentil and 
vegetable stew 
served with  
½ cup putu 
2 tsp oil 

 ½ cups beef stew 
(30g meat) with 
carrots and  
½ gem squash 
½ cup  mashed 
potato  
2 tsp oil 

30g roast chicken     
½ cup potatoes & 
sweet potato 
mashed,  
1 cup vegetables 

½ cup beef 
casserole with  
½ cup putu   
1 cup vegetables 
2 tsp oil 

Sautéed liver and 
onion with  
½ cup rice 
½ gem squash  
½ cup cooked 
butternut 
2 tsp oil 

½ cup chicken stew 
with ½ cup mashed 
potato, 1 cup mixed 
vegetable 
2 tsp oil 

WEEKLY MENU PLAN 1 for children 1-2 years of age 
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Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
WAKE UP 

200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 
BREAKFAST 

1 cup cooked 
Oats,  
2 tsp butter 
½ apple grated in 
porridge 

Boiled egg on 
toast , 2 tsp butter 
or Maize meal 
porridge  with       
2 tsp butter  
½ a fruit 

1 cup Cerelac or 
Maltebella with 
 2 tsp butter 
½ fruit 

Baked oats with 
apricots or 1 cup 
cooked oats  
1 tsp butter with 
1½ tsp raisins 

Scrambled egg (1 
egg) on whole-
wheat 
bread with 1 tsp 
butter 
½ a fruit 

½ cup Maize meal 
porridge with  
1tsp butter and  
½ a fruit  

½  cup Cerelac/ 
Maltabella with  
1 tsp butter and  
½ a fruit 

SNACK 
½ -1 fruit 
250 ml juice 
1 muffin with 1 
tsp peanut butter 

½ -1fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp butter and 
apricot jam 

½-1 fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp butter and 
strawberry jam 

½-1 fruit 
250 ml juice 
1 muffin with 1 
tsp peanut   
butter 

½-1 fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp butter and 
apricot jam 

½ -1fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp peanut 
butter 

½-1 fruit 
250 ml juice 
1 slice whole 
wheat bread with 1 
tsp butter & 1 tsp 
strawberry jam 

LUNCH 
1½ cups cooked 
chicken stew  with 
30g chicken 
potatoes, carrots, 
spinach  
2 tsp oil  

1 cup steak and 
kidney pie,  
2 tsp oil,  
1 cup mashed 
vegetables 

1½ cups chicken 
casserole with  
30g chicken 
sweet potato 
butternut and 
peas 

Mash potato with 
30g mince meat  
1 cup cooked 
vegetables,  
2 tsp fat 

1½ cups 
vegetable and 
lentil bake 

1 cup chicken and 
vegetable stock    
½ cup whole-
wheat pasta 
30g chicken  
2 tsp oil 

½ cup beef stew  
with 30g beef   
½ cup putu 
1 cup cooked mixed 
vegetables and  
2 tsp oil 

SNACK 
250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

DINNER 
Thick Cream of 
tomato soup   
1/3 cup butter 
beans   
2tsp oil 
1 slice whole-
wheat bread 

1 cup lentil and 
veggie stew 
served with ½ cup 
phutu 2 tsp oil 

 ½ cup  beef stew 
with 30g meat  
carrots and  
½ gem squash 
1 cup mashed 
potato 
2 tsp oil   

30g roast chicken  
1 cup potatoes & 
sweet potato  
mashed,  
1 cup vegetables 
 

½ cup beef 
casserole with  
1 cup putu 
1 cup vegetables 
2 tsp oil 

Sautéed liver and 
onion   
½ cup rice 
½ gem squash  
½ cup cooked 
butternut 
2 tsp oil 

½ cup chicken stew  
1 cup mashed 
potato   
1 cup mixed 
vegetables 
2 tsp oil 

The highlighted quantities indicate an increase from the previous age group 

Weekly MENU PLAN 1 for children 2-3 yrs of 
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Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
WAKE UP 

200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 
BREAKFAST 

½ cup cooked 
Oats,  
2 tsp butter 
1 apple grated in 
porridge 
1 cup milk 

Boiled egg on 
toast , 2 tsp butter 
or maize meal 
porridge  
1 tsp butter  
1  fruit 

½ cup Cerelac or 
Maltebella with 
 2 tsp butter 
1 fruit 
1 cup milk 

Baked oats with 
apricots or 1 cup 
cooked oats  
2 tsp butter with  
2 tsp raisins 
1 cup milk 

Scrambled egg (1 
egg) on buttered 
(2 tsp) bread and  
1 fruit 

½ cup maize meal 
porridge with  
2 tsp butter and  
1 fruit  
1 cup milk 

½  cup Cerelac/ 
Maltabella with  
2 tsp butter and  
1 fruit 
1 cup milk 

SNACK 
½ -1 fruit 
250 ml juice 
1 slice whole-
wheat bread with 
1 tsp peanut 
butter 

½ -1fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp butter  
30g cheese 

½-1 fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp butter and 
strawberry jam 

½-1 fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp peanut 
butter 

½-1 fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp butter and 
30g cheese 

½ -1fruit 
250 ml juice 
1 slice whole 
wheat bread with 
1 tsp peanut 
butter 

½-1 fruit 
250 ml juice 
1 slice whole wheat 
bread with 1 tsp 
butter & 1 tsp 
strawberry jam 

LUNCH 
2 cups cooked 
chicken stew  with 
60g chicken 
potatoes, carrots, 
spinach  
2 tsp oil  

Steak and Kidney 
pie,  
2 tsp oil,  
1 cup mashed 
vegetables 

2 cups chicken 
casserole with  
60g chicken  
sweet potato 
butternut and 
peas 

Mash potato with 
60g mince meat  
1 cup cooked 
vegetables,  
2 tsp fat 

2 cups vegetable 
and lentil bake 

1 cup chicken and 
vegetable stock    
½ cup pasta 
60g chicken  
2 tsp oil 

½ cup beef stew  
with 60g beef   
½ cup putu 
1 cup cooked mixed 
vegetables and  
2 tsp oil 

SNACK 
250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

250 ml milk 
1 biscuit or ½ fruit 

DINNER 
Thick Cream of 
tomato soup   
1/3 cup butter 
beans   
2tsp oil 

1 cup lentil and 
veggie stew 
served with ½ cup 
putu 2 tsp oil 

 ½ cup  beef stew 
with 30g meat  
carrots and  
½ gem squash 
½ cup mashed 
potato   

30g roast chicken 
with ½ cup 
potatoes & sweet 
potato  mashed,  
1 cup vegetables 

½ cup beef 
casserole with  
½ cup putu 
1 cup vegetables 

Sautéed liver and 
onion   
½ cup rice 
½ gem squash  
½ cup cooked 
butternut 

½ cup chicken stew  
½ cup mashed 
potato   
1 cup mixed 
vegetables 
2 tsp oil 

The highlighted quantities indicate an increase from the previous age group 

Weekly MENU PLAN 1 for children 3-7 yrs of 
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Monday Tuesday Wednesday Thursday Friday Saturday Sunday 

WAKE UP 
200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 

BREAKFAST 
Scrambled egg (1 
egg)    
Bread with 1 tsp 
butter 
½ a fruit 

½  cup cooked 
Oats, 1 tsp butter,  
½ cup yoghurt 
½ apple grated in 
porridge 

½  cup Cerelac or 
Maltebella made with 
½ cup hot milk and 
hot water, add 1 tsp 
butter/oil 
½ fruit or stewed fruit 

Boiled egg on toast  
1 tsp butter  or      
½  cup maize meal 
porridge with 1 tsp 
butter 
½ a fruit 

Baked oats with 
apricots or  
1  cup cooked oats 
with 1 tsp butter 
with 1½ tsp raisins  

 ½ cup Maize meal 
porridge or  
1 carrot muffin  
1 tsp butter  
½ cup yoghurt  
½  fruit  

½  cup Cerelac/ 
Maltabella    
1 tsp butter and  
½ a fruit or stewed 
fruit 

Snack 
½ -1 Fruit 
250 ml juice/Water   

½ -1Fruit 
250 ml juice/Water  

½-1 Fruit 
250 ml juice/Water 

½-1 Fruit 
250 ml juice/Water 

½-1 Fruit 
250 ml juice/water 
 

½ -1Fruit 
250 ml juice/water 

½-1 Fruit 
250 ml juice/water 

LUNCH 
1 ½ cups  lentil  
and tomato stew 
(lentils, potatoes, 
butternut, tomato, 
spinach) made 
with 2 tsp oil  

1/2 cup beef   
casserole(30g 
meat) 
2 tsp oil  
1/2 cup soft putu   
1 cup mashed   
vegetables 

30 g Chicken 
shredded  added to 
1 cup chicken & 
vegetable stock with 
½  cup cooked pasta 
 2 tsp oil 
 

1 ½ cup  vegetable 
and butterbean  
bake with spinach, 
sweet potato, 
carrots   
2 tsp oil 

½ cup chicken stew 
½  cup rice 
½ gem squash  
½ cup cooked 
butternut 
 

1 ½ cup  vegetable 
stew with 30 g 
grated cheese and 
1 fat 

30g Pilchards/  
Tuna      
1 cup mashed 
potato   
green beans and 
butternut   
2 tsp fat 

Snack 
250 ml milk 
1 biscuit / ½ fruit 
Carrot sticks 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 
Fresh green beans 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

DINNER 
½ cup sautéed 
livers, gravy and  
½ cup mashed 
sweet potato and 
potato.  1 cup 
Vegetables 
2 tsp oil    

1 ½ cups green 
split pea and 
chicken (30g) soup  
with vegetables, 2 
tsp oil 
 

 ½ cup mince (30g 
meat) made with 
lentils, tomatoes, 
grated vegetables 
2 tsp oil  
1 cup mixed 
butternut, potato,  
½ gem squash 

30g roast chicken       
½ cup potatoes & 
sweet potato 
mashed,  
1 cup vegetables 
2 tsp oil 

½ cup steak and 
kidney pie,  
2 tsp oil,                  
1 cup mashed 
vegetables and 
potatoes  

½ cup lamb 
casserole   
½  cup maize meal 
and 1 cup spinach, 
pumpkin and onion 

Chicken (30g) in  
½ cup tomato sauce   
½  cup pasta,  
1 cup courgettes, 
carrots and broccoli, 
2 tsp oil 

WEEKLY MENU PLAN 2 for children 1-2 years of age 
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Monday Tuesday Wednesday Thursday Friday Saturday Sunday 

WAKE UP 
200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 

BREAKFAST 
Scrambled egg (1 
egg)    
Bread with 1 tsp 
butter 
½ a fruit 

1 cup cooked 
Oats, 1 tsp butter,  
½ cup yoghurt 
½ apple grated in 
porridge 

1 cup Cerelac or 
Maltebella made with 
½ cup hot milk and 
hot water, add 1 tsp 
butter/oil 
½ fruit or stewed fruit 

Boiled egg on toast  
1 tsp butter   
½ a fruit 

Baked oats with 
apricots or  
1 cup cooked oats 
with 1 tsp butter 
with 1½ tsp raisins  

 1 cup Maize meal 
porridge or  
1 carrot muffin  
2 tsp butter  
½ cup yoghurt  
½  fruit  

1  cup Cerelac/ 
Maltabella    
1 tsp butter and  
½ a fruit or stewed 
fruit 

Snack 
½ -1 Fruit 
250 ml juice/ 
Water   
1 slice w/w  bread 
with 1 tsp butter 
and apricot jam 

½ -1Fruit 
250 ml juice/ 
Water  
1 muffin with 1 
tsp peanut butter 

½-1 Fruit 
250 ml juice/ 
Water 
1 slice w/w bread  
1 tsp butter and 
strawberry jam 

½-1 Fruit 
250 ml juice/ 
Water 
1 muffin with  
1 tsp butter and 
apricot jam 

½-1 Fruit 
250 ml juice/water 
1 slice w/w bread   
1 tsp butter   
jam/ Marmite 

½ -1Fruit 
250 ml juice/water 
1 slice w/w bread  
1 tsp butter   
1 tsp strawberry 
jam 

½-1 Fruit 
250 ml juice/water 
1 slice w/wheat 
bread    
1 tsp butter and 
apricot jam 

LUNCH 
2  cups  lentil and 
tomato stew (lentils, 
potatoes, butternut, 
tomato, spinach) 
made with 2 tsp oil  

1/2 cup beef   
casserole(30g 
meat) 
2 tsp oil  
1/2 cup soft putu   
1 cup mashed   
vegetables 

30 g Chicken 
shredded  added to 
1 cup chicken & 
vegetable stock with 
½  cup cooked pasta 
 2 tsp oil 
1 slice w/w bread 

2 cups vegetable 
and butterbean  
bake with spinach, 
sweet potato, 
carrots   
2 tsp oil 

½ cup chicken stew 
1 cup rice 
½ gem squash  
½ cup cooked 
butternut 
 

2 cups vegetable 
stew with 30 g 
grated cheese and 
1 tsp fat 

30g Pilchards/  
Tuna      
1 cup mashed 
potato   
green beans and 
butternut   
2 tsp fat 

Snack 
250 ml milk 
1 biscuit / ½ fruit 
Carrot sticks 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 
Fresh green beans 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

DINNER 
½ cup Sautéed 
livers, gravy and  
1 cup mashed 
sweet potato and 
potato.  1 cup 
Vegetables 
2 tsp oil    

1 ½ Cups green 
split pea and 
chicken (30g) 
soup  with 
vegetables,          
2 tsp oil 
1 slice w/w bread 

 ½ cup mince (30g 
meat) made with 
lentils, tomatoes, 
grated vegetables 
2 tsp oil  
1 cup mixed 
butternut, potato,  
½ gem squash 

Roast chicken (30g) 
1 cup potatoes & 
sweet potato 
mashed,  
1 cup vegetables 
2 tsp oil 

½ cup Steak and 
Kidney pie, 2 tsp oil, 
1 cup mashed 
vegetables and 
potatoes  

½ cup lamb 
casserole   
1 cup putu and       
1 cup spinach, 
pumpkin and onion 

Chicken (30g) in  
½ cup tomato sauce   
1 cup pasta,  
1 cup courgettes, 
carrots and broccoli, 
2 tsp oil 

WEEKLY MENU PLAN 2 for children 2-3 years of age 
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Monday Tuesday Wednesday Thursday Friday Saturday Sunday 

WAKE UP 
200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 200 ml milk 

BREAKFAST 
Scrambled egg (1 
egg)    
Bread with 1 tsp 
butter 
1 fruit 

1 cup cooked 
Oats, 1 tsp butter,  
½ cup yoghurt 
1 apple grated in 
porridge 

1 cup Cerelac or 
Maltebella made with 
½ cup hot milk and 
hot water, add 1 tsp 
butter/oil 
1 fruit or stewed fruit 

Boiled egg on toast  
1 tsp butter   
1  fruit 

Baked oats with 
apricots or  
1 cup cooked oats 
with 1 tsp butter 
with 1½ tsp raisins  

 1 cup Maize meal 
porridge or  
1 carrot muffin  
1 tsp butter  
½ cup yoghurt  
½  fruit  

1  cup Cerelac/ 
Maltabella    
1tsp butter and  
½ fruit    or     
stewed fruit 

Snack 
½ -1 Fruit 
250 ml juice/ 
Water   
2 slice w/wheat 
bread with 1 tsp 
butter and apricot 
jam 

½ -1Fruit 
250 ml juice/ 
Water  
1 muffin with 1 tsp 
peanut butter 

½-1 Fruit 
250 ml juice/ 
Water 
2 slice w/wheat bread  
1 tsp butter and 
strawberry jam 

½-1 Fruit 
250 ml juice/ 
Water 
1 muffin with  
1 tsp butter and 
apricot jam 

½-1 Fruit 
250 ml juice/water 
2 slice w/wheat 
bread   
1 tsp butter   
jam/ marmite 

½ -1Fruit 
250 ml juice/water 
2 slice w/wheat 
bread  
1 tsp butter   
1 tsp strawberry jam 

½-1 Fruit 
250 ml juice/water 
2 slice w/wheat 
bread    
1 tsp butter and 
apricot jam 

LUNCH 
2  cups  lentil and 
tomato stew (lentils, 
potatoes, butternut, 
tomato, spinach) 
made with 2 tsp oil  

1 cup beef   
casserole(30g 
meat) 
2 tsp oil  
1/2 cup soft putu   
1 cup mashed   
vegetables 

30 g Chicken 
shredded  added to 
1 cup chicken & 
vegetable stock with 
½  cup cooked pasta 
 2 tsp oil 
1 slice w/w bread 

2 cups vegetable 
and butterbean  
bake with spinach, 
sweet potato, 
carrots   
2 tsp oil 

½ cup chicken stew 
1 cup rice 
½ gem squash  
½ cup cooked 
butternut 
 

2 cups vegetable 
stew with 30 g 
grated cheese and 
2 tsp fat   or 
Pizza with grated 
cheese 

30g Pilchards/  
Tuna      
1 cup mashed 
potato,  green 
beans and butternut   
2 tsp fat 

Snack 
250 ml milk 
1 biscuit / ½ fruit 
Carrot sticks 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 
Fresh green beans 

250 ml milk 
1 biscuit / ½ fruit 

250 ml milk 
1 biscuit / ½ fruit 

DINNER 
1 cup Sautéed 
livers, gravy and  
1 cup mashed 
sweet potato and 
potato.  1 cup 
Vegetables 
2 tsp oil    

1 ½ Cups green 
split pea and  
chicken (30g) 
soup with 
vegetables,          
2 tsp oil 
1 slice whole-
wheat bread 

 ½  cup mince (60g) 
made with lentils, 
tomatoes, grated 
vegetables 
2 tsp oil  
1 cup mixed 
butternut, potato,  
½ gem squash 

Roast chicken (30g) 
1 cup potatoes & 
sweet potato 
mashed,  
1 cup vegetables 
2 tsp oil 

1 cup Steak and 
Kidney pie, 2 tsp oil 
1 cup mashed 
veggies and 
potatoes  

1 cup lamb 
casserole   
1 cup maize meal 
and 1 cup spinach, 
pumpkin and onion 

Chicken (30g) in  
1 cup tomato sauce   
1 cup pasta,  
1 cup courgettes, 
carrots and broccoli, 
2 tsp oil 

The highlighted quantities indicate an increase from the previous age group 

WEEKLY MENU PLAN 2 for children 3-7years of age 


